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ABSTRACT  

 

As the students started to get more sensitive about the affective sides of the education 

process and the importance of using formative assessment methods, the significance of 

alternative assessment methods are accurate and cannot be questioned in the language education 

area. Taking into consideration the importance of alternative assessment methods, this study 

tries to understand the students’ attitudes towards a new method, namely video recordings as a 

formal assessment in Literature and ELT classes. The study also examines whether there is any 

difference between gender, grade, and departments of the students. 65 male and 117 female 

students from Recep Tayyip Erdoğan University take part in this quantitative study. Students 

are asked to record a video about a definite subject and they are informed as it will be their final 

homework. They are expected to show their recorded video in the classroom then they are asked 

to give answers to 20 questions about the method.  The results show that students generally 

have positive ideas about the method, and they mention the effectiveness of it in preparing a 

realistic communicative atmosphere in the exams. They also state that the method used in the 

study helps them to decrease the anxiety and increase the language motivation. The boring 

atmosphere of the literature classes are also turned into positive for students who do not like 

literature lessons before conducting this video recording method. Besides, they have an also 

opportunity to record a video of the popular novels as a role play and display it in the 

classroom. By recording new videos on the street, they understand that language learning is not 

limited in the class environment, as it is a life time process.  

Key words: Video recordings, Literature, English Language Learning, Communicative 

assessment.  

 

INTRODUCTION  
 

Assessment is the act of judging or deciding the amount, value, quality, or importance of 

something, or the judgment or decision that is made.
1
 In language education  it can be said that it 

is one of the decision makers which show the process of learning and it has also a vital role to 

define on which point is the learner, and behave according to that results.’s significance is its 

capacity to find out the level of learning and make it possible to comment on the learners’ 

progress, whether to grade the learning process or to use the information as a feedback. 

Especially the importance of feedback providing makes the assessment helpful and inalienable 

because it is used to understand whether the learning process reached its aim or not. Besides, 

assessment includes many concepts such as process, validity, and one of the most important 

thing method which can be a traditional or alternative one, and these methods are in a continuous 

change. This changing process made the educators give importance to the technology based or 

student based assessment methods which are generally called as alternative ones.  

                                                      
1
 http://dictionary.cambridge.org/dictionary/english/assessment  E.Tarihi: 20.08.2017.  
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Taking into consideration the increasing importance of technology based and student based 

assessment methods, this study tries to find out whether it is possible to use the students’ own 

video recordings as a formal assessment method at schools, and understand the students’ ideas 

about this new method. This makes it clear that the purpose of this study is to find out the 

usability of the video recordings as a formal assessment methods and students' views about this 

usage. 

 A syllabus, namely an education process, is incomplete without assessment needed for 

the development and progress of the educational life. Students should not be evaluated by using 

traditional methods as these methods make the student develop an attitude against the 

educational process and learning. As Çalışkan and Kaşıkçı (2010) express, teachers choose to 

use traditional methods, and these methods are usually multiple choice tests, open-ended, short 

answer and fill-in the gaps questions. However, in Ak and Güvendi (2010) and Çalışkan and 

Kaşıkçı (2010), it is certain that teachers sometimes prefer alternative methods which are 

projects, performance assignments, concept maps, and portfolios. When these alternative 

assignment methods were examined, it was seen that video is not an alternative method which is 

used in informal evaluation, and there are not enough studies about the video recordings as a 

formal assessment. 

 The study examines the videos as a formal assessment method and gives importance to 

the students’ ideas about this model which is a humanistic approach. This will help us to find the 

importance of using video recordings as a formal assessment method and its advantages in the 

education process. Taking into consideration the importance of assessment and the gap in the 

literature about video recordings as a formal assessment method, our research questions are 

developed as: 

1. What do students think about the usage of video recordings as a formal assessment 

method? 

2. Whether students like this method or not? 

3. Do the thoughts of students from different departments make any differences? 

4. Are there important differences between male and female students? 

5. Whether the ideas of first and second-grade students change? 

 

LITERATURE REVIEW 

 “Good teaching is inseparable from good assessing.” (cited in Libman, 2010, p. 63) 

Assessment, which is not only the measurement of acquisition level of the students but also the 

interpretation of this level is supplementary and inseparable part of language education. It is one 

of the important elements of the acquisition system and defines the deficiencies of the learning 

by providing feedback about students’ level of acquisition.  As Nasri, Roslan, Sekuan, Bakar, 

and Puteh (2010) mention, “Assessment is important to provide us the picture of curricular goal 

attainment and quality of our instruction.” (p. 37)  

 The meaning and content of assessment can be explained in different ways, some of 

which are broader and informative than the others. Richards and Schmith (2010) defines the 

assessment in Longman Dictionary of Applied Linguistics and Language Learning as “a 

systematic approach to collecting information and making inferences about the ability of a 

student or the quality or success of a teaching course on the basis of various sources of 

evidence.” (p.35) As understood from the definition above, assessment is not a random activity 

which can be done at each time or each situation by using a random method. Assessment is a 

planned activity that should be carried out at a certain time, certain situations, and by using a 

previously defined method. In addition to giving information about the level of the students and 

making it possible to interpret about the ability of the students, it measures the quality of 

teaching activities and gives clues about developing these activities. 
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 Assessment can be divided into main categories which are not the methods, but which 

defines the ways all the methods can be used. Klimova (2011) categorizes the assessment as 

informal/formal assessments, objective/subjective assessment, and the most important 

categorization as formative/summative assessment. Summative assessment is to find out the 

level of student or the quality of the learning activity with the aim of marking the students’ 

acquisition. So, it is carried out at the end of the learning process and its main aim is not giving 

feedback to develop the education. Assessment’s feedback providing capacity is very important 

for language educators who want to develop their teaching capacity and increase the level of 

acquisition. Formal assessment which is carried out in order to understand students’ level and 

help them to increase their learning capacity can provide this feedback and is not done at the end 

of the learning process. It is helpful to collect information and inferences along the learning 

process and use this information for the benefits of the students learning. Formative assessment 

can develop the learners’ skills and Ross (2005) expresses its ability to affect the skills one by 

one.  

 AFL (Assessment for Learning) can be associated with the formative assessment 

because according to Torrance (2012), its aim is also to find information from dialogues, 

observation, and activities with the aim of developing the learning. This new term supports the 

formative assessment and expresses the importance of helping the learning by using assessment 

methods. Wareing (no date) studied on the AFL and developed strategies that can be used for the 

implementation of AFL in the assessment process. These strategies can be explained as;  

“Clarifying, understanding, and sharing learning intentions, engineering affective 

classroom discussion tasks and activities that elicit evidence of learning, 

providing feedback that moves learners forward, activating students as learning 

resources for another, and activating students as owness of their own learning.” 

(p. 8) 

 Martinez, Amante, Cadenato, and Gallego (2012) and Lowie, Haines, and Jansman (2010) 

studied on different methods of assessments, and they found that CEFR (Common European 

Framework) and EHEA (European Space Higher Education) try to develop a common objective 

way of assessment for the language learning activities around the world. Contrary to CEFR and 

EHEA’s struggle to combine all the assessment activities and create a common one, language 

educators continue to use different alternative assessment to achieve their own aims. Brown 

(2000) expresses the most important and most used alternative assessment methods as self-

assessment, peer assessment, journals, conferences, portfolios, and cooperative test construction. 

Self-assessment and peer assessment are the most important ones as they can be used with other 

assessment methods such as video recordings. Weisi and Karimi (2013) express that self-

assessment is rather effective in language education, and it is also source of motivation for the 

students because it decreases the learning anxiety. Harris (1997) also supports the effectiveness of 

self assessment by expressing its effect on activating the students, especially in communicative 

activities. Peer assessment is also helpful about decreasing the anxiety, and it develops the critical 

thinking skills of the learner. (Mok, 2011) In order to make the peer assessment more reliable and 

effective, Falchikov and Goldfinch (2000) suggest using a set of previously defined criteria.  

 Alternative assessment methods are important, and Libman (2010) explains their 

importance by touching their ability to motivate and make the learner responsible for their 

learning. Although alternative assessment methods have real importance on language education, 

educators generally use the same methods instead of trying new methods which can be helpful. 

Despite being an important material in education, video recordings are not chosen as a formal 

assessment method in language learning. Some areas, but not the language education, use videos 

in order to follow the education process, but they do not use it for formal evaluation such as a 

midterm or final exam. For example, Chan and Schmitt (1997) studied on the usage of the videos 

for judgement tests, and they found that these videos are helpful for the process of these kinds of 

tests. On the other hand, they used ready-made videos, and their tests and areas are not related to 

525



 Yıldırım Özsevgeç, Volkan Mutlu 

 

the language education. This shows the deficiency of using video recordings informal language 

learning tests. 

 When the language education literature is examined, it is clear that video recording as a 

formal assessment method is not expressed in a certain way, and there are not enough studies on 

this subject. Buckleitner (2000) examined the usage of digital technology in language assessment 

skills and gave some ideas about how to use some tools such as digital video cameras and video 

recorders. But his study was done in an informal and formative way, not as a formal assessment 

of the students. Using videos in a formative way is helpful in language education, but the videos 

have been only used in an informal and formative way, not as a formal and formative assessment. 

Kavas and Özdener (2012) also studied the effects of videos on teaching skills development and 

found that the experimental group that used videos is more successful than control groups. Their 

study is important about expressing the importance of using video as an assessment method, but 

they also used an informal and formative assessment method that it does not give any information 

about the usage of video recordings in a formal way. Kavas and Özdener (2012) express the 

importance of recording the teacher candidates’ lectures and making these candidates to watch 

these videos. The study is an important source about the importance of video recordings as an 

assessment method, but it does not give a complete information about the formal usage of 

students’ own video recordings. The study that we carried out is important because it deals with 

the students’ video recordings as a direct formal assessment method and tries to understand the 

emotional and affective effects of the video recordings as a formal assessment method for 

students.  

METHOD 

1. Research design 

The quantitative research design was used in this study because the aim of the study is to 

learn as much information as possible about the ideas of the students. According to Creswell 

(2009) quantitative research design aims to test the objective hypothesis by taking into 

consideration the relations of the variables. This quantitative research design includes previously 

defined questions, performance, attitude or observational data, statistical analysis, and statistical 

inferences. (Creswell, 2009) 

The dependent variables which are defined by Creswell (2012) as the explanation of what 

the students think about the subject, the students’ attitudes, and the students’ test results on a 

definite test are the students’ ideas about video recordings as a formal assessment method. The 

independent variables which can be explained as “an attribute or characteristic that influences or 

affects an outcome or dependent variable,” (Creswell, 2012, p.116) are age, department, and 

students’ grades. These variables were chosen in order to understand the differences among 

independent variables, and students’ ideas in general. 

2. Participants  

214 participants of this research who were selected randomly and not given any 

inducements are studying in Recep Tayyip Erdoğan University Social Sciences High school.  32 

of the total participants were excluded from the study because they did not complete the 

questionnaire carefully and selected the same choice for all the questions. So there are 182 

students who participated and helped the researcher in this study. The 65 male and 117 female 

students are from tourism, banking and insurance, foreign trade, and office management 

departments, and they are at 1
st
 or 2

nd
 grades. Female participants are more crowded in this study 

because the school of this research has more female students than male students. 

3. Instrument 

The data was collected with the help of a questionnaire which includes 20 questions about 

the students’ attitudes. Questionnaire is a method that can be used with survey method (Creswell, 

2009) and according to Dörnyei (2007) “its popularity is due to the fact that they are relatively 

easy to construct, extremely versatile and uniquely capable of gathering a large amount of 
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information quickly in a form that is readily processible.”(p.101-102) The questionnaire used in 

this study was developed by the researcher by examining 9 different sources about evaluating the 

effectiveness of assessment methods. The questionnaire was developed by the researcher because 

of the deficiencies of enough studies on the usage of video recordings as a formal assessment 

method.  

The questionnaire used in this study was developed in order to understand the students’ 

ideas about the usage of video recordings as a formal assessment method. It is reliable and 

validate, and can be used for the aim of that study because it was developed after examining 

several studies about video recordings and assessment methods. The reliability statistic of the 

questionnaire was found as 0.934 with the help of SPSS 15.00 in our pre-experiment study before 

applying it in our research. 

The questionnaire method was selected because the researcher wants to examine as many 

people as possible and this can be ensured by using a questionnaire rather than an interview. Also, 

the students can get bored easily in an interview and do not want to join the research, but the 

questionnaire is less boring than an interview, and it does not take as much time as the interview 

does. Because of these reasons, questionnaire was chosen as the main method of this research, and 

it was developed after examining the Baartman, Gulikers, and Dijkstra (2013), Morain and Swarts 

(2012), Mitra, Jones, Barrett, and Williamson (2010), Cuddy (2010), and internet sites about 

assessment.  

4. Procedure 

The survey method and questionnaire were used in order to collect material for this study. 

As a first step, students were asked to record a video about a definite subject, and they were also 

informed that this video homework would be their mid-term exam. The students were asked to 

bring their videos to the classroom and present them at a certain date. The presentations of these 

videos were watched with other students, and then evaluated by also giving importance to the 

students ideas. While watching the videos, students who recorded that video were asked to fill up 

a questionnaire about their ideas of this assessment method. The results were evaluated by using 

SPSS 15.00 according to the gender, students’ departments, and students’ grades. 

  

DATA ANALYSIS 

 SPSS 15.0 was used while analyzing the data, since the quantitative method was used in 

this study. Before starting the analyze process, dependent and independent variables were 

determined. These independent variables are gender, department, and grades while the 20 

questions about the attitudes of the students can be classified as dependent variables. 

 As a first step, the reliability of the questionnaire was found out and it was given in table 

1.  The table shows that Cronbach’s Alpha of the questionnaire is 0.943,  and it is above 0.05 that 

our test is proper for the purpose of this study.  

 

Table 1: The Reliability Score of the Questionnaire 

  Reliability Statistics 

 

Cronbach's 

Alpha N of Items 

,943 20 
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 In order to understand the students’ ideas about the test in general, their answers were 

categorized by using Chi-Square and Descriptive Statistic that was done with the aim of getting a 

whole understanding about students’ ideas on video recordings and then examine and interpret the 

questions one by one. 

 Whether our test is parametric or nonparametric changes the test type that we should use 

in our detailed analyses. Our participant number is above 30 and because of this reason, we 

applied One-Sample Kolmogorov-Smirnov test and tried to understand if our data is parametric or 

nonparametric. As our test is nonparametric, we used Mann-Whitney and Kruskal-Wallis Tests in 

our study. 

RESULTS AND DISCUSSION 

 The mean answers of all the questions were examined by using descriptive statistics, and 

it was found out that the mean rank of all the answers is above 3. This shows that participants 

answered all the questions in a positive way. The 20
th
 question has the most positive number of 

answers (table 2), and this shows that most of the participants think these kinds of videos are more 

instructive when compared with classical exam methods. These videos teach the real usage of the 

language, it does not only try to understand the students’ English levels. The 19
th
 question also 

has a high acceptance rate. This shows that students especially think that the exams of English 

lesson which is a difficult lesson for them should be like that instead of a classical paper and 

pencil exam. 

 It is seen that 16
th
 question has the lowest rate although it passes the 3. This question is 

about the exam anxiety of the students, and the results show that although students enjoyed in this 

process, their exam anxiety has not disappeared completely. Students can get excited in all formal 

activities as they think it is also an exam. The second lowest rate belongs the 4
th
 question. This is 

also about the exam anxiety which proves that the results of 16
th
 question are not a coincidence. 

Participants express that using these kinds of tasks instead of written exams does not decrease 

their exam anxiety. 

 

Table 2: Descriptive Statistics of the Research 

 Descriptive Statistics 

 

  N Minimum Maximum Mean Std. Deviation 

Q1 182 1,00 5,00 3,6758 1,28285 

Q2 182 1,00 5,00 3,4615 1,08029 

Q3 182 1,00 5,00 3,5934 1,25683 

Q4 182 1,00 5,00 3,4505 1,30671 

Q5 182 1,00 5,00 3,7967 1,29059 

Q6 182 1,00 5,00 3,5440 1,31533 

Q7 182 1,00 5,00 3,6319 1,19468 

Q8 182 1,00 5,00 3,6868 1,10035 

Q9 182 1,00 5,00 3,5714 1,12376 
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Q10 182 1,00 5,00 3,5659 1,32279 

Q11 182 1,00 5,00 3,7033 1,17989 

Q12 182 1,00 5,00 3,7198 1,17221 

Q13 182 1,00 5,00 3,5989 1,32490 

Q14 182 1,00 5,00 3,7912 1,32145 

Q15 182 1,00 5,00 3,7967 1,28200 

Q16 182 1,00 5,00 3,3077 1,37614 

Q17 182 1,00 5,00 3,6044 1,20660 

Q18 182 1,00 5,00 3,6703 1,21278 

Q19 182 1,00 5,00 3,8132 1,15066 

Q20 182 1,00 5,00 3,9615 1,14364 

Valid N (listwise) 182         

 

 When the participants’ answers were examined in detail, it was seen that most of the 

answers were agree or certainly agree. For example, 59 participants chose certainly agree and 56 

participants chose agree for the 1
st
 question. Only 19 students chose certainly disagree.  This 

shows that being able to record an English video increased the communication confidence of the 

students. When the 2
nd

 question was examined, it was seen that 27 participants chose certainly 

agree and 71 participants chose agree. On the contrary, only 26 participants chose disagree or 

certainly disagree. This proves that these kinds of tasks are more helpful than standard exams if 

you want to teach where to use each sentence. The situation is not different in 3
rd

 question. Most 

of the students think that these kinds of homeworks are more instructive than exams. Participants 

expressed their positive ideas about all these questions. They think that this method of assessment 

is more instructive, more enjoyable, less anxiety creating, and source of motivation. 

 As a second step, Mann-Whitney and Kruskal-Wallis tests were used in order to 

understand whether the results make any differences according to gender, grade, or department. 

The results of Kruskal-Wallis test shows that only the answers of the question 16 make difference 

among the departments. Banking students think that these kinds of homework can decrease the 

exam anxiety. However, the other participants do not agree with these students. The department 

whose students give less positive answer to this question is foreign trade department. 

 

Table 3: The Results of Kruskal-Wallis Test 

 

Test Statisticsa,b

3,016 ,483 3,056 3,264 4,628 1,660 3,203 3,867 6,940 5,475 7,451 4,634 ,815 2,346 1,679 10,023 3,761 4,340 5,810 5,695

3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3

,389 ,923 ,383 ,353 ,201 ,646 ,361 ,276 ,074 ,140 ,059 ,201 ,846 ,504 ,642 ,018 ,288 ,227 ,121 ,127

Chi-Square

df

Asymp. Sig.

Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20

Kruskal Wall is Testa. 

Grouping Variable: Participants' departmentb. 
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 In order to understand whether there is any difference between genders, Mann-Whitney 

test was used. The results are clear about that 3
rd

, 6
th
, 17

th
, 18

th
, 19

th
, questions make difference 

between genders. Male participants gave more positive answers to all these 5 questions when 

compared with female students. When compared with female participants, male participants 

think more about the instructive effect of video tasks as a formal assessment methods and their 

relaxing effect when compared with oral exams. Male participants also give importance to the 

usage of this new assessment method especially in English lessons. 

 

Table 4: The results of Mann-Whitney test about Gender 

 

 

 As the last step, whether grade makes any difference or not was examined. It was seen 

that grade makes difference in questions 7, 9, 10, 11, 12, and 19. It was clear that grade 2 gave 

more positive answers in all the questions when compared with grade 1. The participants in 

grade 2 expressed that these kinds of assessment methods are more instructive, these new 

methods teach the real usage of the language, they do not lead the students to memorize the 

subjects, and these kinds of methods should be used in the exams more. 

 

Table 5: The Results of Mann Whitney test about Grade 

 

CONCLUSION AND SUGGESTIONS 

Assessment is too significant as the education process is incomplete without the 

assessment. The language educator should understand whether he/she has reached the desired 

aim or not by using the right assessment method. Classical assessment methods can only be used 

for summative aims which are not the only purpose of the evaluation process. Classical 

assessment methods also increase the anxiety level of the students. This kind of methods do not 

understand students general level but only examine the instant level which can be misleading. 

On the other hand, the appraisal does not only aims to understand the students instant level. The 

evaluation and assessment should have an instructive side, and this side can be completed by 

using alternative formative methods. 

The video recordings for formal assessment can be helpful for this aim. Because 

students are free to perform their real level and ability in this method. Anxiety or instant factors 

do not affect them. They can re-record the video if they think they did not perform well. So the 

Test Statisticsa

3736,000 3428,000 3117,000 3273,000 3764,000 2838,500 3225,500 3391,500 3749,000 3380,500 3636,000 3591,000 3440,000 3369,000 3342,500 3344,500 3028,000 2803,500 3002,500 3300,000

10639,000 10331,000 10020,000 10176,000 10667,000 9741,500 10128,500 10294,500 5894,000 10283,500 5781,000 10494,000 10343,000 10272,000 10245,500 10247,500 9931,000 9706,500 9905,500 10203,000

-,203 -1,156 -2,081 -1,599 -,118 -2,931 -1,759 -1,264 -,163 -1,281 -,509 -,645 -1,100 -1,334 -1,413 -1,377 -2,351 -3,041 -2,456 -1,559

,839 ,248 ,037 ,110 ,906 ,003 ,079 ,206 ,870 ,200 ,611 ,519 ,271 ,182 ,158 ,169 ,019 ,002 ,014 ,119

Mann-Whitney U

Wilcoxon W

Z

Asymp. Sig. (2-tailed)

Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20

Grouping Variable: Participans' gendera. 

Test Statisticsa

3626,500 3606,500 3568,500 3680,500 3815,500 3837,500 3388,500 3827,000 3428,500 3350,000 3231,500 3220,500 4022,500 3585,000 3697,500 3964,000 3693,000 3938,500 3293,000 3668,000

7196,500 7176,500 7138,500 7250,500 7385,500 7407,500 6958,500 7397,000 6998,500 6920,000 6801,500 6790,500 8873,500 7155,000 7267,500 7534,000 7263,000 7508,500 6863,000 7238,000

-1,434 -1,512 -1,597 -1,264 -,888 -,814 -2,132 -,855 -2,017 -2,236 -2,599 -2,625 -,273 -1,570 -1,236 -,439 -1,234 -,519 -2,428 -1,336

,152 ,130 ,110 ,206 ,375 ,416 ,033 ,393 ,044 ,025 ,009 ,009 ,785 ,116 ,216 ,661 ,217 ,604 ,015 ,181

Mann-Whitney U

Wilcoxon W

Z

Asymp. Sig. (2-tailed)

Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20

Grouping Variable: Participants' gradea. 
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teacher will be able to examine the general level and ability of the students not the instant level. 

This method will also help students to learn different things while trying to create their own texts 

for the videos. This study examines students’ attitudes about using videos. The study shows that 

students have positive attitudes to the new method. Most of the students answered all the 

questions in a positive way and described the effectiveness of the video recordings as an 

alternative assessment method. They express that using video recordings make them feel in 

comfort while having an exam. The students mention the importance of using these videos in 

order to develop a real life communication atmosphere and evaluate this atmosphere. They also 

mention that classical exams are not instructive, but recording new videos is instructive because 

it makes them write new sentences, prepare dialogues, and use these dialogues in order to create 

a communication. Using the video recordings instead of classical oral or written exams is 

especially important for the language lessons in which the free communication should be 

supported. 

This study was important for mentioning a new approach about the assessment process. 

This study was carried out in Turkey and can be developed by applying it to other countries. The 

affective side of the video recordings as a formal assessment was tried to be studied. However, 

other educators can also study the effects of this method on the success of the students.  
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