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Even the gods love jokes. 

Plato 

 

ABSTRACT 

 
It is agreed that humour has a strong social function in everyday life, and thus it establishes a positive 

emotional climate and a sense of intimacy between people. From this aspect, it can be said that 

humourous materials or activities could be exploited in educational settings, more specifically, in the 

language classroom to create a positive and relaxed classroom atmosphere, which would increase 

learners’ interest and motivation, and that in this way the learners could be encouraged to involve in the 

class activities and thereby in the language learning process. This study mainly focuses on the use of 

humour as a pedagogical tool in the foreign language teaching settings, which could sometimes be fertile 

grounds to produce spontaneous jokes. First there will be some remarks on the nature of humour and its 

different taxonomies, along with some illustrations, which have been collected from different sources.  

More precisely, the study aims at discussing the direct and indirect impact of laughter on language 

learning, and introducing types of humour that involve linguistic creativity, which could help to enhance 

the learners’ metalinguistic awareness. The ultimate purpose of the present study is to provide some 

recommedations on how jokes and puns could be made use of to develop the learners’ linguistic, 

communicative and socio-cultural competence, and some critera in choosing humourous materials and 

integrating them into the teaching process. 
Key Words: humour, language teaching 

 

INTRODUCTION 
 

 It is unfortunate that learning a foreign language has been one of the face-threatening school 

subjects for most learners, because the learners have the pressure that they have to operate using a rather 

limited language knowledge as stated in Dörnyei (2001, p. 48). Most language teachers would agree that 

trying to teach a foreign language to the learners with no enthusiasm and no motivation is really a 

difficult job. On the other hand, it is quite obvious that trying to learn a foreign language is always a 

burden for such learners. Therefore, it is observed that there is a rapidly growing literature on 

foreign/second language teaching and learning. Language teaching methodologists, language teachers 

and researchers have been investigating in what way the language classes could be more inviting for the 

learners. The integration of humour into the language teaching settings has been one of the issues which 

have been argued.    

 

 This paper intends to shed light on some possible pedagogical implications of humour use in the 

language classroom, and to provide some practical suggestions. Throughout the paper, some samples of 

different humour types gathered from different sources (the internet and books) will be available for the 

purpose of exemplifying the issues touched upon.  

 

GENERAL CONSIDERATIONS ON HUMOUR 
 

Humour, which has existed in human life throughout the ages, is “an inextricable part of the 

human experience and thus a fundemantal aspect of humanity’s unique capacity for language” Askildson 

( 2005, p. 45 ).  Linguistically, it would be better to accept the term ‘humour’ as a blanket term for other 

related terms such as jokes, puns  (language play), irony, conundrum  (word puzzle where the answer is 

a pun), one-liners, etc. Additionaly,  it is generally considered as a sign of intelligence in terms of 

production and appreciation. Simply, humour could be defined as anything that one says or does in a 
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social setting, and subsequently causes amusement and makes others laugh.  However,  it is not the case 

that everybody finds the same thing funny and humorous. It is pretty clear that everybody has a different 

sense of humour. The appreciation of humour is certainly a matter of personal taste and depends on 

one’s own satisfaction. From another perspective, it is also agreed that whether a person will find 

something humorous and appreciate that humour virtualy depends on a number of variables such as age, 

gender, education, intelligence, culture, situational context, background knowledge, experience and 

even geographical location.  

 

There are numerous things to say about the nature of humour, which is really a complex 

phenomenon, and therefore, there have been variable research on humour, which is interdisciplinary. 

However, it would not be appropriate and economical to touch on all the issues about humour in terms 

of the purpose of this present paper. However, at this point, one of the humour theories, which accounts 

for the mechanism of humour especially from a linguistic point of view, would be appropriate to touch 

on. There are three widely known theories of humour: (Pham, 2015, p. 19)  superiority, relief and 

incongruity. The superority theory holds that “we laugh at another person’s folly because we feel more 

intelligent than him” (Pham, p. 19). The American actor and humourist, Will Roger’s saying,  

‘everything is funny as long as it’s happening to somebody else’ seems to support this theory. However, 

there is a proverb in Turkish, which obviously contrasts with the superiority theory: 

 

  Gülme komşuna, gelir başına. 

  (He who laughs at others’ misfortune may soon meet the same fate). 

 

The relief theory is about the release of nervousness, which raises laughter. ( see Pham, 2015, 

p. 21). In contrast with the other two, incongruity is deemed to be the essence of some particular types 

of humour such as language play and jokes, which will be illustrated througout the paper. In some certain 

contexts, people usually tend to laugh when they find something incongruous. Additionally, the 

punchline of a joke is definetly incongruous, which makes the joke humorous, and which makes people 

burst into laughter.  

 

Taxonomy of Humour 

It is agreed that humour covers every aspect of interpersonal relationships in human discourse. 

Most common humour types are the ones which are generated based on the conversations between 

doctor-patient, waiter-customer, driver-policeman, teacher-student, parent-child, … etc. It is known that 

in some social contexts, some people enjoy themselves by telling each other such anecdotal jokes or 

they want to underline or emphasize what they want to communicate with a particular anecdotal joke. 

Telling a anecdotal joke especially in the situations where a related theme is subject matter is mainly 

accepted as one of the characteristic features of good speakers.  

The classification of humour according the nature of conversations between those people 

mentined above is undoubtedly far from efficient and satisfactory. Schmitz (2002, p. 89) has divivided 

humourous discourse into such three general groups: (i) universal or reality-based humour, (ii) culture-

based humour, and (iii) linguistic or word-based humour. This paper presents a taxonomy from different 

points of view.   At this point it would be better to touch on a more general taxonomy, which focuses on 

the source of humour: 

Figure 1. The classification of humour in terms of its source. 

          HUMOUR 

                                                Textual Humour                 Pictorial Humour 

 

     Anecdotal jokes    Conversational jokes         Caricatures    Cartoons     Comics 
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In the types of textual humour, some  traditional jokes, which most people are familiar with,  start with 

such a rather fixed sentence as ‘Did you hear about the guy who ….? ‘ Other anecdotal jokes with at 

least three characters from different nation are very common in every culture. They usually start with 

such a stereotypical sentence as follows:  

 

 ‘An Englisman, a Frenchman and an Italian man go to the ‘bar’. …’ 

 ‘An Englishman and a Frenchman meet a Turkish man at a bar. ….’ 

 

In Turkish culture such jokes are usually told, replacing ‘a Turkish man’ with a fictitious and 

idiosyncratic humourous character named ‘Temel’ from the blacksea region, who interpretes the events 

with an extraordinary point of view, which poses incongruity. And subsequently, his replies based on a 

quick-wit constitute punch lines, which make the people burst into laughing.  

 

As for the pictorial humour; caricatures and cartoons are usually generated to communicate a 

message through humourous elements such as funny drawings along with a punch line. Pictorial humour 

could be with or without words. Exaggeration can be said to be the main trait of caricatures.  

 

As humour generation is mostly verbal-based, ( evidently, textual humour is verbal, and pictorial 

humour sometimes requires verbal language.)   it is essential to categorize humour types from a linguistic 

point of view. To that end, it would be possible to analyze textual humour and pictorial humour (with 

words) in terms of their linguistic nature. The following figure is an illustration of how humour types 

could be categorized linguistically: 

 
Figure 2. The classification of humour from a linguistic point of view. 

 

Linguistic Classification of Humour 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The most common humour type that occurs in most people’s (especially adult’s and at least 

educated and sophisticated people’s) discourse is the one created by playing with words. Humour 

generated like this could be phonological, lexically or syntactically ambiguous. In pragmatic type of 

humour, humour does not result from language play, but from the context or the very nature of the 

utterances. The following examples illustrates such classification of humour: 

 (Phonological) 

 An American in a British hospital asks the nurse : “Did I come to here to die ?”.  

The nurse answers, “No, it was yesterdie.” 

 

 

Humour based language play 
[ puns ] 

Pragmatic type of humour 

Phonological humour 
Ambiguity-based 

humour irony 
sarcastic humour 
overstatements 

understatements 
 Lexical Syntactic 
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(Lexical ambiguity) 

A : Waiter, do you serve crabs here ? 

B : We serve everybody. Just have a sit at this table, sir. 

 

(Syntactic ambiguity ) 

Customer         : Can I try on the dress in the window ? 

Shop assistant : Well, madam, wouldn’t it be better to do it in the dressing room? 

 

( Pragmatic type ) 

Wife      : You know Claire? Her husband brings her flowers everyday. Why don’t you  

                do  the same ? 

Husband : I would, but I don’t know where she lives. 

 

 A : Did you have any trouble with your French when you were in France ?” 

 B : No, but French people did.  

 

 In terms of comprehensibility and appreciation of humorous discourse, it is also necessary to 

classify humour into two broad categories: culture-free humour (universal) and culture-specific humour. 

The particular type of humour illustrated in the following conversation between a wife and a husband, 

which ends with a punch line, may not be comprehended in all language learning settings or may be 

found inexplicable, strange or even inappropriate as it seems to have a cultural-specific nature: 

 

 Wife        : Tomorrow is my my mother’s birthday. What shall we buy her ? 

Husband : What does she like? 

Wife        : Maybe something electrical. 

Husband : What about chair! 

 

 

All these different types of humour could be integrated into the language teaching context. In 

what way and for what purpose they could be exploited will be touched on later. 

   

Another noticeable fact about humour is that in most social settings,  humour and laughter 

establish a positive climate and a sense of intimacy between people, and people are realized to take more 

pleasure in the company of each other. Along with this view, it is accepted that humour necessarily has 

a significant social function in life.  Therefore, humour could be considered as a significant tool in order 

to create a relaxed classroom atmosphere, which is necesary for the input to be comprehended as 

Krashen (1982) puts forward in his Affective Filter Hypothesis. 

  

THE PEDAGOGICAL VALUE AND FUNCTION OF HUMOUR 
 

Humour is accepted as a social sign, which is a natural, sometimes inevitable, part of human 

discourse in most communication situations, and perhaps is one of the most universal speech acts within 

in human discorse.  Recent language teaching methodologies, which have more humanistic nature,  has 

imposed to bring real life into the language classroom.  To that end, language teaching researchers and 

educators have recently begun to investigate the pedagogical effects of humour in the language teaching 

and learning contexts.  

 

Abaudan’s study (2009)  has revealed that humour plays a significant role to create a relaxed 

classroom atmosphere, to increase motivation and success hereafter.  More specifically, his study shows 

that ninety nine percent of the students, who appreciate the use of humour, reported that humour helped 

them to pay more attention during the lesson, and seventy one percent, on the other hand, had the opinion 

that the use of humour in the class helped to learning difficult material.  

 

Olajoke (2013), who has aimed to unravel the implication of humour both from the positive and 

negative sides, has investigated the students’ perceptions of the use of humour in the second language 
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classroom. The results of the study indicate that the 80% of the students had the opinion that the teachers 

hardly use humour in their classes. The study also revealed that humour has a significant motivational 

effect on the students. 

 

Twerefou (2011) has embraced the idea that humour should be inserted into the language 

teaching process, especially because of its motivational power. Twereou (2011, p. 330) has focused on 

cultural humour, pointing out that ‘if a foreign humour is different from that of the learners, it can also 

serve as motivation’. This is because of the idea that differences make the foreign languages more 

interesting and attractive, which are motivating factors. However, it should be noted here that learners 

with a low tolerance of ambiguity may usualy become frustrated with the novelty and differences. 

 

Reyes’ workshop (2014) , which draws on research on humour as an instructional tool as well 

as an affective factor,  stresses that humour creates a relaxed environment where instructors and students 

contribute to learning and confirms that humour has the impact of low-inference teaching behaviours.  

 

Bell and Pomerantz (2014), discussing the concepts of language and communication,  has aimed 

to tackle language teaching with a more pedagogical focus on humour and language play,  and how to 

exploit humour to increase the learners’ metalinguistic awareness and expand their communicative 

repertoires.  

 

Denniere (1995) argues that there seems to be a problem in the integration of humour into 

existing language teaching methodologies,  and illustrates how humour can enhance learners’ linguistic 

and cultural competence if exploited at the right time in the teaching process, and also puts an emphasis 

on the use of humour to illustrate or reinforce already learned or acquired linguistic and cultural 

knowledge.  

 

Askildson’s study (2005), which is based on a pilot study investigating student and teacher 

perception of humour usage in the classroom,  has argued that humour is pedagogically beneficial in the 

language classroom in general and in the communicative classroom in particular.  

 

Stroud (2013) has touched on some potential barriers of humour along with its positive effects. 

The study has revealed that as in the studies of Olajoke (2013) and Reyes (2014), humour has led to 

improvements in retention, willigness in participation and enjoyment in learning as well as a lower 

anxiety. The study has shown that the students were not willing to use humour in class themselves 

because of teacher disapproval or language problems. 

 

Zabidin’s study (2015) has been more specific in comparison to the others; the researcher has 

aimed to investigate whether humourous texts have an effect on learners’ vocabulary comprehension 

and retention. The findings of the study have significantly revealed that learners comprehend and retain 

vocabulay items better when they are presented within humorous text. 

  

Chiasson’s (2002) , Schmitz’s (2002) , and Pham’s (2014) studies have also yielded significant 

results on the pedagogical function of humour in the second language classroom. 

 

Humour is as authentic and as comunicative a human reaction and a social skill as is greeting, 

requesting or congratulating. Thus, using humour and allowing laughter in class would seem to be as 

natural as the others. Besides, it cannot be denied that humour makes classes and the learning process 

more enjoyable. However, a teacher does not have to be a gifted humourist to reap the benefits of using 

humour in the classroom. When planned carefully and chosen appropriately, humour material would 

yield positive results. 

 

For practical reasons, the value and function of humour and laughter in the class should be 

touched on through the question ‘: In what way does it have an impact on learning? This should be 

handled at two distinct perspectives: Direct and indirect impact. 
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Indirect impact 
 

This first perspective concerns the possible effects of humour on the general classroom 

environment. Simply, it can be said that when students are made to laugh through some kind of jokes or 

whatever they are will, they feel relaxed and this helps their anxiety to vanish.  

 

It has been stated in many issues about language teaching methdology that the foreign or second 

language classroom presents a uniquely high levels of tension and anxiety for the the language student. 

And much has been written in recent years about the importance of the affective environment in the 

second or foreign language classroom.  

 

At this point, it would be inevitable to touch on Krashen’s Affective Filter Hypothesis again. It 

adresses the importance of maintaning a low affective filter, that is, more relaxed learning environment, 

in the language classroom so that students will be more receptive to the input that they are being exposed.  

 

There are a number of ways to create a stress-free environment, but they will not be discussed 

here now. Simply, teachers should develop a spirit of informality, reducing the social distance between 

themselves and the students. As it is implied, humour can be said to be, perhaps, one of the most effective 

ways of creating immediacy, of reducing tension and anxiety, of relaxing and comforting the learners. 

Most people have most probably experienced this in their life. And also most pedagogical humour 

research would appear to confirm this claim. 

 

Humour first decreases anxiety and tension, then develops rapport between the teacher the 

students. Having a sense of humour is an indication that the teacher is human and is behaving as if he/she 

were one their father, sister, or friend. This would naturally comfort and relax them. Thus as the studies 

mentioned above have stressed,  it could be stated,  that humour has an indirect impact on learning in 

that first it influences the classroom environment positively and subsequent correlations such as 

affective factors have effects on learning as the learners are claimed to be more receptive when they feel 

relaxed. 

 

Direct impact 
 

Pedagogical humour resarch has proved the positive effects of the affective nature of humour. 

However, it has not been easy to measure the direct effect of humour on learning as there are other 

variations which affect the learning process. Askildson (2005, p. 47) points out that the perspective that 

humour leads to a classroom environment with a low anxiety level has been found more fruitful in terms 

of its measurable effect. 

  

However, humour could be directly integrated into teaching process, exploiting humourous 

material, jokes for some specific purposes deliberately. Such materials help the learners to retain the 

subject matter especially when they are used to reinforce the class material. The class material may focus 

on sometimes specific linguistic elements and sometimes cultural elments of the language being taught.  

In this way the class material could be a specific language structure, some vocabulary items, pragmatic 

meaning of the utterances,... etc. Sometimes an anecdotal joke or a cartoon could be used in reading 

classes especially when the aim is to introduce the cultural elements of the target community whose 

language is taught.  The explicit use of anecdotal humour can implicitly teach the pragmatic norms of a 

language’s associated society.  

 

How to exploit humorous materials in the class 
  

In the lessons conducted by either structure-based syllabus or functional syllabus, (based on 

speech acts ),  humour offers an ideal tool for the presentation and practice of linguistic mechanics. It is 

common sense that laughter helps us to forget about ourselves, our problems, our fear, and allow us to 

lose ourselves momentarily. On the other hand, this momentary loss may be interpreted by some teachers 
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as a loss of control, poor classroom management. They fear that they cannot make the class turn to their 

subsequent tasks.  That’s why they avoid inserting humour into their classes. However, any activity that 

includes humour in some way is most likely to be tackled and completed better than an activity that is 

tedious or boring. Appropriate humorous class materials could be readily used to improve both linguistic 

(grammar, vocabulary, pronunciation) and communication skills (reading, listening, speaking, writing). 

At this point, one thing should be born in mind: What is important is to decide when to use the 

humourous materials and to choose the right materials accordingly. To put in another way, the purpose 

of humour usage should be clear: For what purpose is the humourous material to be used? in order to 

introduce the new language point?  in order to reinforce what is already learned, or in order to increase 

the retention of what is learned?  or just to create a relaxed and pleasant atmosphere in the classroom? 

  

The following samples of humourous materials (collected from the internet mostly and from 

Paul (2003)) are presented here to illustrate for what purpose and how some particular humourous 

materials could be used:  

 

                                         
 

  

The cartoon above, as noticed, is related to the pronunciation work, which points to the 

homophones been and bean. The material also includes a structural component such as the contracted 

form in it’s. This makes the sentence ambiguous, which causes misunderstanding, and subsequently a 

humorous reply arises. As this type of material could be used just to make the students the students 

amuse during a pronunciation work, it could also be given in a practice format as follows: 

 

  Customer : Waiter, what sort of soup is this ? 

  Waiter      : Why, its’s ………. soup. 

  Customer : I don’t care what it’s been. I want to know what it is now.  

 

The following have been chosen to present to illustrate how the materials could be used to 

introduce or to reinforce some particular structural elements or features: 

 

         
          

         The first of these  is, undoubtedly, a cartoon material to be used for the low-level of learners, 

especially in reinforcing the structural pattern ‘superlative forms of adjectives’. The other, which 
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illustrates the causative structure ‘make someone + bare form of a verb’, obviously  requires some 

background knowledge about the context.  

                                        
                           

This cartoon could take place in a practice activity on parallel constructions. the second part of the 

sentence in the speech balloon is deleted and the students are urged to complete :  

 

  ‘I don’t know what to do. The more I run,   ...........................’ 

 

Sometimes it is possible to make the exercise more challenging by the deletion of the entire utterance in 

the speech balloon. This time the students should be provided with some information through some 

disussion on the visual material. 

 

The following dialogue, which is presented together with a cartoon in Communication Strategies 

by  D.Paul (2003, p. 77) could also be used in the same way:  

 

  A: Do you know how long cows should be milked ? 

  B: Well, just as the short cows.  

 

It could be given to the students as an exercise for the students themselves to produce a humorous reply. 

Firstly the students’ consciousness is raised about the particular structures how long and  the noun clause 

‘how long cows should be milked’ .And in this way, their metalinguistic awarenes would enhance and  

their linguistic creativity would increase. It also encourages  students to reflect on their own output.  

  A: I don’t know how long cows should be milked. 

  B: ………………………………………………… 

 

                        
 In vocabulary teaching, caricatures without words as one of the above ones could be easily found 

as it will be related to one particular item, especially when the material is to be used to introduce the 
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meaning of the word. (e.g. prank) The one with words could be used for retrieval effect.  Another similar 

material, as can be seen, results from the two meanings of the word ‘flat’: 

 

 Customer : Why is my hamburger flat? 

 Waiter      : Well, sir, you said ‘I want a hamburger, and step on it’ 

 

The humour in the following dialogue, which does not result from either lexical or syntactic 

ambiguity, could be exploited for different purposes such as a pre-discussion activity in a reading or 

listening lesson when the text is based on a related topic:  

 

 Husband : Did you miss me when I was away? 

 Wife     : Were you away?  

 

 Such pragmatic type of humour could be inserted in the class for two purposes: sometimes just 

to amuse the class, and sometimes to analyze the discourse material in terms of speech acts and 

conversational implicatures. The simple conversation between an airline hostess and a passenger could 

be used as an introduction to the speech acts: 

 

                              
   

Another point is that the learner’s sociolinguistic competence could be developed through not 

only stylistic nature of discourse or registers but also culture-specific humour. Just as the students are 

exposed to the linguistic rules to improve grammatical competence, they are also exposed to the social 

rules of language, which also include the use of humour. In order to enhance the learners’ cultural 

competence, they could be made to watch extracts from some appropriate situational comedy 

productions, depending on the level of the students. The speech acts humorously carried out in the 

discourses in these video materials would be vital tools to enable the learners to gain socio-cultural 

competence.  

 

Some general suggestions and guidelines 

 

Over the years some teachers may have developed personal strategies that they regularly use to 

generate laughter: They could be; stock gestures, humourous reactions, exaggerated expressions, play 

on words, weel-worn quips, humour materials such as jokes, puns, cartoons and riddles.  

 

One thing is clear: Whatever the source of humour, it must be comprehensible, appropriate for 

their age and linguistic level. The humour must also be related to the topic of the lesson or the theme 

that the students are familiar with. 

 

It should be noted that humour alone cannot save a poorly planned class. The use of humour in 

class requires careful plan, and it should be based on a specific objective so that it will contribute to the 
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learning process positively. However, the teacher should not restrict himself not to make any 

spontaneous jokes, which will lead to a relaxed classroom atmosphere. The only thing that the teacher 

should keep in mind is that the students are not exposed to too much laughter. Overuse of humour would 

also cause loosing its value and effect, and also it would occupy too much space in the class process, 

which would destroy the natural trait of classes. 

Another point to keep in mind is that not all language classes respond equally readily to the 

humour. Because of a variety of reasons students in some classes remain relatively unresponsive 

throughout the class. Such classes need more time to relax. Additionally, the teacher could also pinpoint 

the moments when the class laugh spontaneously for the first time. Accordingly the teacher could design 

his/her humorous materials.  

The teacher should also be cautious in using sarcastic humour, which can confuse the students 

who are not listening carefully. There is also a risk in using humourus materials on some hot matters 

such as religion, politics, etc,  and some delicate topics. Besides, humour aimed at a specific individual, 

which seems to be generated in accordance with the superiority theory mentioned in Part II, should 

definitely be avoided.  

It has been stressed that humour, which may also be used as a break before going on with 

something else,  should be inserted into the language class as a meticulously and carefully designed 

material. On the other hand, if the teacher is to make jokes himself,  he/she should do what fits his/her 

personality. Otherwise, it will not work.  As a matter of fact, humour works best when it occurs naturally 

and also when it is made to be related to the content of the lesson. 

 

The teacher should incorporate humourous examples/ exercises into student role-plays, oral 

interviews, or written dialogues, which will enable the target language material to be retained better. 

 

CONCLUSION 
 

Humour, as a social skill, sometimes, an effective communication vehicle, could and should be 

integrated into the second/foreign language classes. In real life we always appreciate good and 

appropriate humour that makes us laugh. We know from our life expreience that when we laugh, we 

feel better and this makes us relaxed. So why not use it in the classroom?  

 

It has been stressed throughout the paper tha humour has two significant values and functions 

when used in the foreign or second language language classroom: 

   

i. It is an effective language tool that leads to a positive classroom environment, as being a 

source of enjoyment, where the rapport between the teacher and the students are developed. It certainly 

helps to reduce anxiety and stress. 

 

ii. It is also a specific pedagogical tool to illustrate and teach both formal linguistic features as 

well as the cultural and pragmatic components of language, which are all necessary for communicative 

competence.  When the class material is presented through humour, it is more likely that the target 

language point or features are retained better. In order to achieve this aim, a well-prepared and carefully 

designed lesson is required. 

 

One last point is that humour can help the students to understand the insperable link between 

language and culture, and to develop their sociolinguistic competence, which is a part of communicative 

competence. 

 

 

 

656



Gülay Er 

REFERENCES 

 
ABOUDAN, R. (2009). Laugh and Learn: Humor and Learning a Second Language Learning. International Journal of Arts

  and Science, 3(3): 90 – 99. 

 

ASKILDSON, L.( 2005). Effects of Humor in the Language Classroom: Humor as a Pedagogical Tool in Theory and 

  Practice. Arizona Working Papers in SLAT, 12, 45-61. 

 

BELL, N. D. (2009). Learning about and through humour in the second language classroom. Language Teaching Research,

  13, 241-258. 

 

BELL, N. and POMERANTZ, A. (2014). Reconsidering Language Teaching through a Focus on  Humor. EuroAmerican 

 Journal of Applied Linguistics and Languages, 1-1, 31-47. 

 

CHIASSON, P.E. (2002. Using Humour in the Second Language Classroom. The Internet TESL  Journal,7-3. 

 http://iteslj.org/Techniques/Chiasson-Humour.html. 

 

DENIERE, M. (1995). Humour and Foreign Langıage Teaching. Humour – International Journal of Humor Research, 8-3, 

 285-298. 

 

GARDNER, R. And LAMBERT, W. (1972). Attitudes and Motivation in Second Language Learning. Rowley, MA: 

 Newbury House Publishers. 

 

KRASHEN, Stephen D. (1982). Principles and Practice in Second Language Acquisition. New York: Pergamon Press.  

 

OLAJOKE, A.S.(2013). Students’Perception on the Use of Humor in The Teaching of English as a Second Language in 

 Nigeria. International Educational Research, 1-2, 65-73. 

 

PAUL, D. (2003). Communiaction Strategies. Singapore: Thomson Learning. 

 

PAUL, D. (2003). Further Communiaction Strategies. Singapore: Thomson Learning. 

 

PHAM, H.N.H. (2014). The Use of Humour in EFL Teaching: A Case Study of Viatnemese University Teachers’ and 

 Students’ Perception and Practices. Unpublished Dissertation. University of Canberra, Australia. 

 

REYES, J.B.R. (2014). Make’em Laugh: Using Humour to Promote Learning in Language and Literature Classrooms.

  Teaching İnnovation Projects, 4-2, 1-12. 

 

SCHMITZ, J.R. (2002). Humor as a Pedagogical Tool in Foreign Language and Translation Courses. Humor- International 

 Journal of Humor Research, 15-1, 89-113. 

 

TWEREFOU, I.C. (2011). Humour in Foreign Language Teaching. Practice and Theory in Systems of Education, 6-4, 327-

 335. 

 

ZABIDIN, N.B. (2015). The Use of Humorous Texts in Improving ESL Learners’ Vocabulary Comprehension and 

 Retention. English Language Teaching,8-9.  

 

 

 

 

657

http://iteslj.org/Techniques/Chiasson-

