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ABSTRACT  

Turkish EFL learners may have difficulty in fluent and accurate Engilish speaking. This 

study aims to enhance those learners’ oral proficiency by trying to find out their problems in the 

speaking competence and help them to improve their speaking fluency and accuracy. At first, 

factors that influence foriegn learners speaking are expalined. Then as the study’s methodology 

observation and interview are employed to investigate the problems about speaking accuaracy 

and fluency between students. According to results, by considering psycological factors it was 

difficult for Turkish students to be fluent and accurate in speaking Engilish. 
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INTRODUCTION  
 

According to Eliss (2012) learning any language other than the first language may be 

considered as “Additional Language” but during the years, generally aquistion of any language 

after mother tongue refelected as “Second Language”. Over extended period of time, detailed 

studies have been done about individual L2 learners. In many of this case studies different 

acpects and prblems for L2 acquistion in disprate parts of the World have been studied. In the 

following study the difficulties of Turkish EFL learners in fluent and accurate speaking 

competence have been examined to improve learners’ oral proficiency. 

 

Speaker begins a speech chain through a complex set of neuromuscular process, and 

produces a massage to express an idea to listeners (Fromkin and Rodman, 1988). Nowadays 

gaining proficiency in speaking skill that is considered as oral proficiency is a priority between 

language learners. Wang (2013) believes that while a teacher talks a lot in class, the students will 

have less chance to develop their speaking competence. It seems that recently, teachers started to 

focus more on progress of speaking and listening skills and give more chances for interaction in 

the classroom (Carrero Pérez, 2016). 

 

In contrast to last generation of EFL teachers, young teachers pay more attention to 

communication activities and try to overcome the problem of practicing English in real-life 

situation. Thus, the teachers may start with explaining the nature of the speaking ability and 

apply appropriate teaching policies and useful strategies to encourage learners for better learning 

and interaction (Yeganehpour, 2017). Hoewitz (1988) emphasizes importance of recognizing 

learners’ belief and expectation about learning success.  So, their beliefs has strong effect on 

learning progress, attitude and motivation (Breen, 2001). According to Dincer (2017) inquiring 

learners’ belief about learning provide important insights for teachers in learning process. 

 

Hammerly (1991) compared fluency-oriented and accuracy-oriented activities in the 

classroom and conducted an investigation into the development of oral L2 proficiency in 

classroom context. Skehan, expounded fluency as “the capacity to produce speech at normal rate 

and without interruption” (2009, p. 510). So, fluency is the ability of speakining without 

pausing. Ellis, defined accuracy as “the extent to which the language produced in performing a 

task conforms with target language norms”  (2003, p. 339). Accuracy includes vocabulary, 
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pronunciation and grammar. Yet there are a lot of cases such as false starts, pauses, gramatical 

mistakes and limited vocabulary knowledge which affect fluency and accuracy of learners’ 

speaking (Hughes, 2002). Besides, Skehan and Foster (1999) state that because of limmited 

attentional capacity, concentrating on one area bring down learners’ attentivness to other area. 

They believe that to much emphasis on accuracy may cause the lack of fluency, and also over- 

focus on fluency may result in the lack of accuracy. So, Turkish EFL learners need to keep a 

balance between speaking accuracy and fluency.  

 

There are a lot of researches that have investigated the liguistic, cognitive, affective,  and 

psychologic factors related to fluency and accuracy of speaking skill (Levelt ,1989; Bygate, 

2005; Saunders & O’Brien, 2006; Arnold & Brown, 1999; Brown, 2001). This study focuses on 

all factors besides “grit”, that is a kind of personality variable and psychological factor 

(Duckworth et al. 2007). Duckworth, et al. (2007) may consider grit as an important factor and 

as “perseverance and passion for long-term goals” and explain that grit “entails working 

strenuously toward challenges, maintaining effort and interest over years despite failure, 

adversity, and plateaus in progress” (p.1087).  

 

 

METHODOLOGY  
          Research Design 

 

This research project follows a qualitative research method. As Creswell (2012) mentions 

when the literature does not have enough information about the topic and the researcher need to 

learn more from participants during the experiment, the qualitative research is appropriate to 

address the problem of the study. The study attempted to find why some students fail and other 

students succeed in improving their speaking fluency and accuracy. 

 

         Setting and Participants 

 

This research took place in Department of Foreign Language, Ağrı Ibrahim Çeçen 

University, Ağrı, Turkey and the participants were 50 undergraduate students whose major was 

English Translation and Interpretation. The participants were going to pass their prep class and 

progress in oral ability was one of their main purposes. The students were male and female and 

their age ranged from 18 to 20 and speaking was practiced two academic hours weekly. The 

teachers used audio and visual resources but recognized less confidence in students’ speaking 

skill and they often indicate their worry about fluency and sometimes accuracy. 

 

 Data Collection 

 

To collect the data from the 50 students, classroom observation were done every week 

during the academic year 2016-2017. Creswell expresses that observation is the process of 

gathering empirical and constant information by observing subjects at the place of research 

(2012). In succession to the mentioned expression, the researcher observed the students during 

their interaction when they tried to speak English that they rarely had done before. Most of the 

time unconsciously they started speaking Turkish. They also switched code and mixed English 

and Turkish. These observations gave the teacher the opportunity to analyze students’ status and 

the problems they experience while try to speak and skip their turn. 

 

In addition to the data gathered by observation, unstructured interviews also were done by 

researcher. Unstructured interview has the advantages that students feel free and relax while 

talking about related strong and week points and defining real situation. Punch explains 
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interview as the most eminent tool to access people’s perception of condition in qualitative 

research (2009). The students were asked about their speaking difficulties, the reason of 

providing their PowerPoint in English correctly but presenting it in Turkish or mixing English 

and Turkish, why and when they switch code, and why they cannot speak English as fluent and 

accurate they wish. They also asked about how was their perception while interacting, getting 

motivated towards speaking in English, and finally what tasks they liked most and why. All the 

interview were asked in Turkish for participants ease. 

 

  

DATA ANALYSIS 

 
Participants’ quotes from observation, and interview compared together to access the 

common points of categorization. According to Creswell (2012) data gained from descriptive 

research should be pre-organized and coded in a process of selecting, segmenting and labeling. 

General categories which were vocabulary, grammar, fluency, and accuracy subdivided into 

special codes such as self-awareness, grit, key words, and perception. To analyze the content, 

category description and relevant findings were summarized by merging the results from both 

the classroom observations and interview. 

 

Classroom observations was in harmony with each one of 30 class sessions which 

included some communicative tasks or processes such as role playing, tongue twisters, jigsaw 

puzzle, storytelling, singing English songs, and sharing personal experience. Generally, task 

topics were related to personal and real life situation and to educational domain or social life.  

Questions in the interview included the students’ opinion about the speaking class 

atmosphere, communicative tasks, their perception about the tasks usefulness to improve oral 

interaction and motivation to speak in the foreign language, what tasks were preferred by them 

and why, and how students felt at practicing tasks. 

 

FINDINGS AND DISCUSSIONS 

 
The data of this research were collected from 50 students of translation and Interpretation 

at Ağrı İbrahim Çeçen University of Turkey. The objective of this research was to describe the 

problems and psychological factors affecting students’ English speaking performance in Turkey. 

The data were gathered by two different means; observation and interview. In reference to the 

results from the observation and the Interview transcriptions, it is obvious that the students’ 

English speaking performance is negatively affected by their own psychology and grit. The 

results also show that although the students have learned English at high school but most of them 

used to be speechless in speaking classes. Most of the psychological factors affecting students’ 

English speaking performance were manifested by things such as fear of making mistakes, 

shyness, hesitation, and lack of confidence. 

 

English teachers should be aware of the fact that students lack confidence to speak 

English.  In regard to the data from the observations and interview, the results have shown the 

remarks such as (1) When the students have to present some assignments or group discussions in 

front of the class or by using PowerPoint, they do the assignments and prepare the PowerPoint 

using English, but most of them do the presentation using Turkish or mixing English with 

Turkish. In one hand, when the presentation was is in Turkish, the class is active and students 

ask so many questions about the topic being presented. In other hand, when the presentation is in 

English, the students can understand, but none or very few of them ask questions about the topic. 

(2) Sometimes, most of the students who start using English to answer to questions or to ask 

questions end up by using Turkish. Participants accepted that their main psychological barrier in 
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speaking English is due to the ‘lack of confidence’. The second, and somehow connected, is 

making mistakes, because most of them think that people may laugh at them if they 

mispronounce some words. That is why they prefer not to interact in English until they know for 

sure that they are not making any mistake. In addition, some students’ own perception of the 

language that can be their main grit is negative and appear as reluctancy or barrier in speaking 

English.  

 

Accuracy, in this study, was measured by considering the factors of vocabulary, 

pronunciation, and grammar. The proportion is ranged from poor to excellent (Hughes, 2002). 

As Ellis and Barkhuizen (2005) note that global and local measures of accuracy tend to correlate 

closely, global measures were selected which, based on Skehan and Foster’s (1999) argument, 

represent a more realistic measure of accuracy.  

 

To determine the fluency level of the students, four factors were analyzed which were 

used in different studies on speaking fluency (e.g. Breiner-Sanders, Lowe, Miles, & Swender, 

2000; Chambers, 1997; Skehan & Foster, 1999; Tavakoli & Foster, 2008). These factors include; 

false starts, repetitions, reformulations, and replacements. 

 

This study is limited by its case study design but it was an effort to extend the grit 

construct and help the students to overcome psycological problems and improve their fluency 

and accuracy of speacking ability. 

 

 

CONCLUSION AND SUGGESTIONS  

 
The purpose of this study was to investigate the learners’ problems in fluent and accurate 

speaking. It can be concluded that Turkish EFL students affected by psychological factors find it 

very hard to have both fluent and accurate oral English and had a negative perception toward 

English speaking. Therefore, aiming to enhance Turkish EFL learners’ speaking competence, 

this paper first discusses importance of speaking skill, and then suggests a four-step method in 

Turkish EFL oral lessons, in which activities are carried out through four stages: Pre-speaking; 

while-speaking; post-speaking; and extension practice. Before speaking, learners should be 

informed about knowledge, vocabulary and strategies so as to reduce their anxiety and stress. 

While speaking, learners need to be given time to mainly develop their fluency, with full 

attention to express their meanings. After speaking, learners should be offered chances to notice 

the correct use of language so as to improve their speaking accuracy. At last, extension practice 

is significant to reinforce learners’ language use. So, task repetition helps learners to develop 

fluent and accurate spoken English.  

 

The current study also permit to conclude that kind of tasks have great importance in the 

students’ motivation and participation towards speaking English in the classroom. This study 

offers information about the effect of communicative tasks on students’ spoken interaction in 

English and suggests that qualitative instruments like think aloud, classroom observations, or 

teacher reflections and interview with students can be employed to deepen the knowledge of 

speaking-in-class anxiety and their perception of grit. The effectiveness of partly utilizing 

learners’ L1 in the speaking classroom does not have any negative effect. The relationship 

between speaking anxiety and other affective variables such as grit, self-esteem, inhibition, 

motivation, risk-taking, extroversion are also another interesting research areas. 
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