
1
st
 International Black Sea Conference on Language and Language Education  

September 22-23, 2017, Ondokuz Mayıs University, SAMSUN  

 

A DIALOGIC APPROACH TO USING GOOGLE DRIVE FOR L2 WRITING 

FEEDBACK 
 
Assist. Prof. Dr. Arif Bakla, Cumhuriyet University, Faculty of Education, Department of Foreign Language 

Education, arifbakla@gmail.com  

ABSTRACT  

Traditional approaches to feedback usually focus on one-way communication. A recent 

perspective in L2 feedback, however, highlights the importance of interaction between providers 

and receivers of feedback, and technology could have a supporting role to perform in this process. 

Based on such a dialogic perspective, this study attempts to present a critical overview of Google 

Drive tools that could be utilized to promote dialogue and discussion among students and between 

the teacher and students. It aims to discuss the affordances of and problems associated with audio 

and written feedback tools in Google Drive, particularly with respect to the shift of focus away 

from teacher-centred feedback practices to dialogic feedback. The present study also puts forward 

some suggestions that could help teachers establish a dialogic context in which learners could 

interact with their peers and the teacher to improve their writing skills.  

 

INTRODUCTION 
 

Feedback has been a critical issue in second language instruction for a long time. Previous 

research mostly focused on what Ajjawi and Boud (2017) call “cognitivist information 

transmission” rather than “socio-constructivist” feedback (p. 252). Aligned with this is a focus on 

accuracy rather than organisational aspects of writing. Because providing feedback is a time-

consuming activity for the teacher, one could question the amount and quality of feedback as well 

as its nature with respect to communication between the teacher and students and among students 

themselves. Feedback provided to student writing should be not only specific and timely but also 

actionable, yet it might be difficult for teachers to provide such high-quality feedback (Dillon, 

n.d.). Making this still worse is students’ inability to make the most out of teacher feedback and 

revise their written work to improve its quality. Previously acquired habits, past learning 

experiences, power relations within the instructional environment contribute to the already 

complicated issue of giving and receiving writing feedback in L2 instruction (Fuccio, 2014) 
 

Another significant issue regarding teacher feedback relates to the nature of interaction 

between the teacher and student. Feedback with a focus on accuracy somehow creates a context in 

which the authority of the teacher is highly apparent, which in turn, makes the student submissive 

instead of being assertive, collaborative and research oriented. Ferris (2007) makes a distinction 

between a writing coach and a copy editor, the former being a role that is more appropriate for 

dialogic feedback, whereas the latter being reserved for accuracy-oriented feedback with little 

communication. It is worth noting that a writing coach gets involved in communication with 

students while providing feedback. A copy editor holds the power, while a coach guides the 

writer. Getting involved in dialogue and discussion with the teacher while receiving feedback 

could help improve the psychology of students, who feel less submissive in the process.  

 

Taking its bases from social constructivist theory, dialogic feedback promotes 

communication between the teacher and students. One of the first steps to introduce dialogic 

feedback into the classroom could be to reconsider the role and authority of the teacher. The 

teacher shares his/her power with the students and guides them through the process of composing 

a piece of writing. However, feedback practices from a dialogic perspective, outlined above, might 

be overwhelming for a teacher with lots of student papers to deal with. However, the introduction 

of new digital technologies into daily life in general and language instruction in particular has 

opened up new avenues in teaching and research in L2 writing. Technology could transform 

learning by providing learners with opportunities for communication and helping them socially 

construct knowledge and share their learning experiences beyond the classroom (Rowe, Bozalek, 
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& Frantz, 2013). Today, there are technological alternatives to traditional paper-based marginal 

comments. However, as Ray & Strong (2016) note, that though there are a plethora of software 

applications today, teachers are not able to put them into practice in their classes due to lack of 

practical knowledge and experience. Therefore, this paper aims to outline how Google Drive 

could be used in L2 writing to promote dialogue and discussion within a process approach to 

writing. With this aim in mind, it first gives an overview of dialogic feedback and goes on to 

discuss how Google Drive could promote dialogic interaction in L2 writing. Finally, it presents a 

short lesson plan to demonstrate how Google Drive could be used to enhance communication and 

dialogic interaction among students and the teacher. To form the bases of all these discussions, the 

next section begins with elaborating on the concept of dialogic feedback.  
 

Dialogic Feedback  
 

In the literature, different terms could be used to refer to the dialogic nature of feedback. 

For example, Harmer (2004) notes that “when responding, we are entering into a kind of affective 

dialogue with the students. That is, we are discussing their writing rather than judging it” (p. 108). 

The term “responding” clearly highlights the importance of information exchange between the 

teacher and student. Despite considerable effort on the part of teachers in providing feedback to 

student writing (through such practices as spending more time for providing feedback, using 

different feedback methods and so on), teachers sometimes feel helpless when students fail to 

improve the quality of their writing using the feedback provided. A significant reason for lack of 

improvement is strong emphasis on error correction (Ferris, 2007). A common misconception 

among teachers is that a sharp focus on error correction implies that as learners reach advanced 

levels their writing becomes free of errors, because deficiencies and problems in written work are 

inevitable regardless of the level of the learner (Fuccio, 2014). If errors are inevitable at any stage 

of language acquisition, then why should a language teacher solely focus on errors? 

Comprehensibility of the written work could be highlighted, and dialogue and discussion could 

help improve the comprehensibility. However, this does not mean that accuracy is totally 

disregarded; it rather suggests that there must be a balance between responding and correcting, 

with the weight placed on responding if the teacher intends to follow a dialogic approach to 

feedback. This is because a dialogic approach is difficult to develop if the teacher provides only 

corrective feedback. The weight placed on responding is best expressed by Fuccio (2014), who 

says, “focus on ideas first and polish the local errors second...” (p. 205). To ensure dialogic 

feedback in an L2 class, the teacher is recommended to: (a) place emphasis on comprehensibility 

rather than accuracy, (b) share his power and authority with the students and signal this in every 

opportunity and (c) create a safe environment where students could express themselves freely. 

However, it might be difficult to put these into practice in some contexts, in which grammatical 

and lexical accuracy are highlighted and error correction is a common and errors are not tolerated.  

 

Collaborative Power of Google Drive  
 

Most technology use in the classroom fails to promote collaboration and critical thinking, 

yet Google Drive could form a base for moving into the student-centred paradigm (Ray & Strong, 

2016) and support collaboration. If instruction is student-centred and collaborative, it probably 

involves lots of communication and interaction along with constructive feedback. The 

unquestionable authority of the teacher functions as a great barrier against dialogue and discussion 

in the learning environment. In an environment where the teacher has absolute authority, there is 

not much room for production, interaction and discussion. Such a learning environment (or rather 

a teaching environment) runs counter to a safe learning environment where students are willing to 

express their opinions without anxiety. This was empirically supported by Rowe, Bozalek and 

Frantz’s (2013) study, in which the researchers investigated power relations in a physical 

classroom and Google Drive. They tried to normalise lack of knowledge and attempted to reduce 

the authority of the teacher to create a safe environment. They found that reduction of authority 

helped students direct their own learning and stop seeing the teacher as the sole source of 

information. In another study, Seyyedrezaie, Ghonsooly, Shahriari and Fatemi, (2016) 
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investigated the impact of working in Google Docs on students writing performances and their 

perceptions. They found that this digital platform helped improve the participants’ writing 

performance and the participants adopted a positive attitude towards its use in writing classes.  

 

Both the teacher and students could leave their comments in the same space. When a new 

comment is added, the student receives an e-mail notification that might also promote 

communication among students. Receiving such a notification was highly valued by EFL students 

in Seyyedrezaie et al.’s (2016) study as a timesaving feature. The writer of the Google Drive 

document can see in one place all the comments, suggested revisions and questions inserted into 

the document that functions as a conversational space (Hruby, Mascle, & Trent, 2014). 

Collaboration and dialogue among the users of a document could take place before writing, while 

writing and after writing. A group of students could open up a document in which they brainstorm 

to produce ideas, write synchronously in the same document or revise and edit a piece of writing 

again collaboratively in the post-writing phase. As Google Drive is a highly dynamic environment 

unlike off-line word processing software, it is possible to know not only who writes what in a 

document but also what time a particular activity was carried out. Moreover, there is no need to 

exchange drafts as all users of a document are able to contribute to and edit the written work in 

real-time. Users could generate ideas, edit text, write comments in the margins and interact with 

other users; all these activities help carry the sociocultural theory of second language acquisition 

to a new dimension (Slavkov, 2015).  

 

Google Drive provides some advanced file and folder sharing options that promote 

communication and collaboration among students. Google Drive users could share both editable 

and non-editable documents depending on their purpose. It is also possible to give only the right to 

comment on a document without being able to edit it. Moreover, it is possible to share a document 

publicly by using an embed code or directly transform it into a web page. A group of collaborators 

for a document could view it, insert or delete sections of it, provide audio and written comments 

(by using Google Drive add-ons to do the former). It is also great for a teacher to share documents 

with the whole class, with groups or pairs of students and finally with individuals. Such a layered 

approach to creating folders and files also ensures privacy because some students might be 

concerned about the things that they share with the teacher or a peer. As an example, a student 

could shoot a video response to a particular comment but may not want other students in the class, 

except for a close friend or the teacher, to see the video. By sharing such files with intended 

people only sometimes alleviates anxiety that some students feel when receiving feedback or 

responding to it. In some cultures, feedback provided for a particular work could be seen as a sign 

of deficient or incomplete work, and therefore receiving too much feedback might mean poor 

writing. Such concerns could partially be eliminated by being careful about what to share with 

whom. Sensitivity to such issues could improve communication between the teacher and students.  

 

In addition to file and folder sharing options, Google Drive makes it possible for its users 

to create and edit documents collaboratively. Writing in the same document or editing could 

happen both synchronously and asynchronously. It is also possible for a group of people to work 

on the same document at the same time. As Google Drive offers a cloud word processor, students 

and teachers could collaborate on any document and communicate regardless of limitations of 

time and space. This is perhaps one of the greatest strengths of this educational platform because 

in L2 writing lack of enough time for detailed feedback and insufficient communication might be 

underlying reasons for the inability to provide and receive higher-quality feedback. In addition to 

these, with its marginal comment bubbles Google Drive allows communication and interaction 

between the parties involved in a feedback session for a written document (Fuccio, 2014) and 

makes it possible for these people to collaborate (Brodahl & Hansen, 2014). Briefly, there are 

multiple sharing and feedback options in Google Drive, and these options make it a powerful tool 

for teachers and students in a writing class (Carey, 2013). 
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FEEDBACK IN GOOGLE DRIVE 

 
New developments in the last decade have enabled teachers to enrich their feedback 

practices. One such development is cloud-based platforms, which offer its users advanced sharing 

and word processing opportunities. Cloud computing has recently found its way into education in 

a so dramatic way that now some researchers use the term “cloud pedagogy” (e.g., Limbu, 2012). 

File sharing and word processing options make such tools suitable for L2 writing instruction. 

Other important possibilities include but not limited to tools for online communication among the 

users, integration with the Internet for research purposes, embedding multimedia elements, various 

formatting options and add-ons that introduce lots of functionality into the tool.  

 

As a leading cloud computing tool, Google Drive, previously known as Google Docs, 

comes with a number of functionalities that teachers and students could use in L2 writing 

instruction. Google Drive has numerous benefits, such as the auto saving function, speech-to-text 

tools (both an inbuilt one and as an add-on), advanced sharing options and collaboration (Curts, 

2017). When students examine each other’s papers, particularly comments in them and the 

responses provided, they learn from each other. They do not ask the same questions repeatedly 

(Fuccio, 2014). As noted earlier, the layered organisation and sharing of the files and folders could 

help students do group work, paperwork and learn from each other. If all students in a class are 

asked to examine the feedback provided to a particular student’s writing, they could learn from 

that particular piece of writing, and the teacher does not have to write his comments on the same 

issue over and over again.   

 

Google Drive offers students and teachers several important features that could help them 

interact with each other while working on a piece of writing (Table 1). A group of students could 

use the comment bubble feature to suggest improvements in a peer’s writing. This feature is very 

convenient to use because it is enough to select a word, phrase and so on and hit the CTRL+Alt + 

M key combination. Another feature that supports interaction between users of a document is the 

chat tool. This tool offers an instant messaging box within the document, so it allows users to 

communicate with each other without leaving the document itself. However, although new 

generations are good at typing and they are relatively fast in this, it might sometimes be boring to 

use the keyboard. In such cases, inbuilt voice recognition tool in Google Drive document 

(available in the Insert menu or as an add-on) could be used to turn speech into text. Availability 

of such a tool could also improve dialogue between users. A word of caution here would be that 

the effectiveness of the speech recognition tool usually vary depending on the noise level in the 

environment and how the speaker speaks. Neither the inbuilt voice recognition tool nor the one 

that comes as an add-on is as successful as more professional dictation tools like Dragon 

NaturallySpeaking. Moreover, voice recognition tools in Google Drive do not allow their users to 

dictate directly into the comment bubbles. Therefore, teachers could utilise such professional 

software to turn speech into text in Google Drive. Such software allows Google Drive users to 

dictate directly into comment bubbles. Another important Google Drive feature for L2 writing is 

the suggest mode, which allows the teacher or students to suggest some revisions or changes in a 

student’s writing. The owner of the document could either accept the suggestions or discard them.  
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Table 1: Major Google Drive features that could be utilised in writing instruction 

 
Feature Function How to use 

Marginal 

comment 

bubbles 

To provide and receive 

comments and to initiate a 

dialogue 

Select a word, sentence, paragraph or the whole document 

and from the “Insert” menu click “comment.” Alternatively, 

press Control + Alt + M key combination. When you finish 

writing the comment in the bubble, press Ctrl + Enter to 

close the bubble.  

Chat tool To send and receive instant 

messages within a document 

Active users of a document are shown on the right hand side 

of it. Select a user and double-click on the icon of that user 

and begin chatting with that person.  

Speech 

recognition  

To help users write faster From the “Tools” menu, use the “speech-to-text” option. A 

microphone will appear on the left-hand side of the 

document; click the microphone icon and begin dictating. 

As you speak, Google Drive will transform your speech into 

text and insert it into the point where the cursor is located in 

the document.  

Suggest mode To provide some feedback to 

improve the quality of 

writing 

A teacher or a peer could suggest some changes for a 

student’s writing. These are only suggestions; the owner of 

the document could accept or reject them (similar to the 

track changes function of Microsoft Word)  

 
In addition to the inbuilt features, teachers and students could utilise a number of tools that 

come as an add-on in Google Drive to collaborate and communicate in Google Drive documents 

to improve their writing (Table 2).  

 
Table 2: Major Google Drive add-ons that could be utilised in writing instruction 

 
Category Sample Tools Purpose 

Audio feedback  Kaizena 

 Marking Codes 

To provide audio feedback on 

students’ writing 

Proofreading   GradeProof 

 Proofreading by 300Editors 

 Language Tool Proofreading 

 Proofread Bot 

 ProWritingAid 

 Revision Assistant 

 SpellRight 

 VeritySpell 

To help students check their writing 

for grammar and spelling 

Diagramming  Cacoo 

 Draw.io Diagrams 

 Gliffy Diagrams 

 PlantUML Gizmo 

 SmartDraw Diagrams 

To create user-friendly collaborative 

diagrams (particularly for the pre-

writing phase) 

Speech 

recognition 

 Speech Recognition To turn speech into text to help 

users write faster without using the 

keyboard 

Dictionary and 

Thesaurus  

 Writefull Thesaurus 

 OneLook Thesaurus 

 Thesaurus 

 

To provide word meanings  

To help students find synonyms of 

words to help them paraphrase 

Grading and 

Rubric 

 OrangeSlice: Student Rubric 

 JoeZoo Express 

 EZGrader  

To help teachers and students to 

grade writing 
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Audio Feedback in Google Drive  
 

Providing audio feedback is a shortcut to establishing a dialogic environment in which 

students and teachers could express their opinions related with any aspect of writing, suggest 

changes and improvements in a time-efficient and probably more enjoyable way. Kaizena is a 

Google Drive add-on that allows teachers and students give audio and written feedback in the 

same environment. It is possible to add the documents to Kaizena website directly or upload 

documents from your Google Drive account. In addition to audio comments, Kaizena allows its 

users to leave written comments and links to third-party sites. Links to outer sources on the Web 

help teachers and students extend and enrich the feedback they provide. Students could follow the 

links and get more information on a topic. It is quite easy for teachers to follow students’ written 

work because they could form classes with a unique code used to gain access to it. Once you give 

the access code to your students, they could easily share their work with you and with their peers 

in the group. According to Hodkinson, Ringh, Sanfilippo and Thaxter (2013), a combination of 

audio and written feedback along with links to sources on the Internet allows teachers to provide 

feedback that is actionable and easy to follow because it turns the process into a conversational 

review. 

 

 
 
Figure 1. A screenshot of audio feedback provided in Kaizena for a student paper in a research 

methodology course (used with permission) 

 
In the newer version of Kaizena, users select a particular area rather than selecting text, 

and this makes feedback processes faster. Within a class, the teacher could create boxes for papers 

that received or did not receive feedback. It is possible to create boxes for students, tasks or any 

other category.  Students could use the teacher’s unique URL address to request feedback for their 

writing. The next time the teacher visits his homepage, the request will appear (Kulowiec, 2014). 

As students are able to respond to the teacher’s audio comments using the audio response feature, 

the teacher and students are involved in a kind of everyday conversation. This obviously promotes 

two-way communication in the form of dialogic feedback (Kaizena Blog, n.d.). With these easy-

to-use features and clean look, Kaizena could help teachers whose students are having problems 

with traditional modes of feedback (Hodkinson et al., 2013).  

 

Guidelines for Effective Use 
 

Google Drive and the feedback tools it offers might be of dubious value if students are not 

accustomed to providing feedback to each other and participating in a dialogic exchange. In such 

cases, it could be reasonable to help students get used to investing some intellectual effort in a 

peer’s writing. Another significant issue is to make sure that students are aware of the significance 

of providing constructive feedback to each other through a dialogic approach. One of the greatest 
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obstacles that the author of the present paper observed while the students were providing peer 

feedback to each other was that they were not willing or motivated enough to spare the necessary 

intellectual effort and critical thinking in a peer’s work. Although they mostly provided corrective 

feedback, they did not respond to their friends’ writing, probably because identifying some 

mistakes and writing them in the marginal comment bubbles (sometimes using correction 

symbols) felt much easier for them than coming up with words that deal with the global nature of 

the written work, organisation, content, unity, coherence and so forth. In other words, responding 

to writing entails more thinking than correcting. Although the author told his students, during peer 

feedback sessions, not to write simple comments, they usually used evaluative adjectives, such as 

“good, bad, excellent, poor” in the comment bubbles. Some students even resisted working in 

Google Drive because they thought it was a waste of time. Some of them, however, got used to 

receiving and giving feedback in Google Drive in time. Such instructional experiences imply that 

it could be wise to clarify what students have to do, how they could possibly do it, what tools and 

strategies they will use, how they could provide feedback (with respect to responding and 

correcting). A second strategy could be consistently emphasising what benefits they will get out of 

a digital learning experience.  

 

A Suggested Writing Activity 
 

Situating learning socially through collaboration and dialogic feedback and following a 

process approach are two significant aspects of modern L2 language instruction (Slavkov, 2015). 

Therefore, the activity that will be described here puts an emphasis on sociocultural learning 

theory and process approach through cloud-based interaction as  an extension of a three-hour 

integrated reading and writing class that aims to teach students how to write a cause-effect essay. 

The in-class phase of the lesson proceeds as follows: After examining several model essays, the 

students are asked to read a magazine article on effects of social media on our work life. Before 

the students read the passage, the teacher shows them a short video on a different aspect of the 

topic discussed in the article. He pauses the video at various points and asks his/her students some 

questions to initiate a conversation. Then he/she pre-teaches some vocabulary items to be seen in 

the reading text. Students read the text and do some comprehension activities. As a post-reading 

activity, the students discuss how social media affects our lives. The teacher wants them to write a 

short essay in the last hour and and share it in their Google Drive account.  

 

The second phase of the lesson covers the activities in Google Drive while composing 

three drafts of the essay that the students wrote in the class (Figure 2). The teacher asks each 

student to go over his/her essay at the weekend and by using a self-assessment checklist he/she is 

asked to make some revisions and redraft the essay. The teacher asks each student to share his/her 

essay with just one peer at the beginning. He/she is instructed to work with this feedback buddy. 

In pairs, students read each other’s essay and provide marginal comments in Google Drive.  They 

discuss how they could improve the comprehensibility of the writing and improve the quality of it 

by taking content and organisation into account. Again, the teacher provides them with a peer 

assessment checklist. They are advised not to work on grammar or vocabulary at this stage. By 

working together they write the second draft of each essay and upload it to Kaizena website 

(Figure 2).  

 

 

29



 Arif Bakla 

 

 
 
Figure 2. A flowchart of the Google Drive + Kaziena Feedback activity for a cause-effect essay  

 
In Kaizena, the teacher forms groups of six students and provides each group with a group 

code, so that the group members could upload their essay into the space for the group. Group 

members in each group read each other’s essay and take part in discussions. In these discussions, 

students respond to each other’s comments that focus on content, organisation, and at times 

vocabulary and grammar. The teacher also takes part in the discussions in each group as if he/she 

were one of the group members. Each student, working together with his/her feedback buddy, 

writes the fourth draft of the essay and submits it to the teacher who provides a final cycle of 

feedback and grades the essay. 

 

CONCLUSION 
 

Technology could help promote dialogic exchange among L2 students. However, a 

dialogic environment is to stress some basic considerations, such as communication between the 

teacher and students and a focus on comprehensibility of writing along with the teacher’s sharing 

his authority and power with students. If the teacher provides sage advice on grammar and lexis 

only, it might be difficult to establish a dialogic context. This is obviously because sage advice 

from the most knowledgeable person in the class cannot be disregarded, and such knowledge puts 

an end to discussion because it is unquestionable.  

 

In brief, significant practices regarding feedback and what the teacher emphasises 

(accuracy or dialogue) shape the nature of the interaction in a class. Critical evaluation of a piece 

of writing is a skill that could be acquired in an educational system that highlights the importance 

of critical thinking and adjusts its curricula accordingly and trains its teachers so that they could 

acquire such capabilities before they could teach them. However, the teacher is not the only 

identifying factor; how students have been taught writing and given feedback are equally 

important in establishing a dialogic environment. Identifying grammatical and lexical errors in a 

piece of writing is far less demanding from an intellectual perspective. On the other hand, 

responding to a peer’s writing entails not only deeper thinking but also an acquired habit of being 

able to see larger and probably more important meaning related issues and to offer constructive 

feedback to address them. Defeat is highly likely for a teacher who desires to create a dialogic 

environment in a short time for students who have been heavily focusing on accuracy. Admittedly, 
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it is difficult to trail a blaze by persuading students to minimise the focus on accuracy and 

maximise meaning; success is a matter of time and consistent practice in such a case.  
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