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ABSTRACT 

The aim of this study is mainly to have a deep insight into the causal attributions of the 

first year university students to the process of foreign language learning in Turkey. Different 

from the studies in the literature, one of the main contributions of the present study is that it 

basically focuses on the relationship between the students’ causal attributions in learning English 

as a foreign language and their academic majors, History and Electrical - Electronics 

Engineering, that is, one from social sciences and the other from the physical sciences. The other 

concern of the study is to define the attributions of students in view of their genders. The reasons 

obtained from questionnaire, a self- report questionnaire, which is conducted to the students in a 

state university are categorized as failure and success attributions in order to define perceived 

success and failures of the students in foreign language learning process. Frequencies and 

percentages of the causes are given in order to make clearer picture about the attributions of the 

students. The results are statistically investigated in terms of the genders of the participants and 

disciplinary variation. Overall picture of the study is discussed in the light of the relevant 

literature in terms of both variables. Implications for the pedagogy and further research are also 

added to the end of the study.  
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INTRODUCTION 

 

The English language has a crucial place as a lingua franca that makes it possible for 

people around the world to globally communicate with each other. Nevertheless, the process of 

learning and teaching English seems problematic in various parts of the world despite the high 

need for it. In Turkey, the overall picture is similar in terms of increasing need and paradoxically 

diminishing success in English teaching and learning. Put aside the actual English learning 

drawbacks, perceptions and beliefs of English learners shape the English teaching and learning 

process as being a success or a failure. In this context, the significance of perceptions and beliefs 

regarding individuals’ own aptitude and performance has progressed in the course of time to 

identify the factors that help learners act or hold back from acting, and persist in the learning 

English to attain the aims (Dörnyei, 2009; Williams & Burden, 1997). Taken from social 

psychologist Heider’s idea and introduced by Weiner attribution theory is concerned with the 

causes individuals attribute to their perceived success and failure in academic achievement 

(Weganofa, 2014).  

The application of attribution theory can be seen in the area of language learning 

(Dörnyei, 2000). Accordingly, some studies have been carried out (Tse, 2000; Gobel & Mori, 

2007, Gao, 2008; Taskiran, 2010). As the language learning process contains affective factors as 

well as the cognitive ones, researchers attempted to make clear the effects of individuals’ 

505

mailto:yavuz-1988@hotmail.com
mailto:gokhanzel@hotmail.com


 Yavuz Daşdemir & Gökhan Yigit 

 

attributions to success and failure for their performance with respect to some variables such as 

age, gender etc. A study conducted by Peacock (2010) investigates the relationships between 

attribution and competence, gender and academic discipline. In a research done in Turkey by 

Erten and Burden (2014) the connections among academic self-concept, classroom test 

performance and causal attribution for achievement have been revealed. 

Attribution theory focuses on academic settings to inquire into the attributions and 

attributional dimensions of tertiary-level students. This type of attribution can be seen as the 

interpretation students procure for their academic performance at the college (Weiner, 1984). 

The study conducted by Bornholt and Möller (2003) reveals that effort is the best predictor of 

individuals’ success and failure in maths, English, and social sciences. However, in their study, 

Chedzoy and Burden (2007) show that academic outcomes are connected to the teacher factor. 

This study and that of Graham (1994) associate academic performance with task difficulty. On 

the other hand, Flammer and Schmid’s (2003) study makes clear academic outcomes from the 

standpoint of intelligence, proficiency, concentration, and practice. In this respect, this study 

attempts to explore the attributions for success and failure in English learning practice and causal 

attributional dimensions of 105 undergraduate students studying in the departments of History 

and Electrical-Electronics Engineering in Turkey. 

One of the most controversial questions emerging in the area of language teaching and 

questioned by scholars can be why some learners are more successful than others. This question 

is extremely crucial in that it makes it possible to find out EFL learners’ perceived reasons for 

success and with this, some potential factors hindering their learning can be removed 

(Phothongsunan, 2014). The present study aims to reveal the reasons behind the successfulness 

of some students over the others by taking the gender, which is addressed in the studies (Lei, 

2009; Mok, Kennedy and Moore, 2010; Bell & McCallum, 2012) and major factors into account 

in the Turkish context. The latter factor is of great importance, yet it is not studied in the 

attribution theory. Nevertheless, looking at successfulness of the students at different 

departments in the university and finding out whether there is any variation between them can be 

seen as an important attempt to explore attributional theory from the standpoint of different 

majors. This can be crucial as students majoring in different fields see English learning 

differently. Thus, the effect of which department a student studies on the success or failure in 

language learning is seen worth investigating. 

Literature Review 

Success in learning has a connection with individuals’ attributional or explanatory style 

(Marsh, 1984; cited in Bell and McCallum, 2012). There are some factors influencing 

individuals’ want, perception, belief, motivation etc. to learn a foreign language. Seeing all these 

in the last few decades, studies investigate internal and external factors contributing to an 

individual’s motivation to learn a language. Specifically, numerous researchers investigated the 

relationship between students’ thoughts and beliefs and their later academic success (Sorić, 

2009).  In this context, Atkinson and Feather (1996) contend that individuals’ motivation for 

engaging in an activity is founded on beliefs regarding the possible outcomes and their opinions 

about it. The causes for successful and unsuccessful undertakings called attributions are 

important in that they predict the related tasks and determine how negative attitudes are dealt 

with. The attribution theory was suggested by Heider in 1958 (cited in Försterling, 2001).  

Attribution theory has an important place in many studies in the domains of education in 

general and in foreign language learning and teaching in particular. This theory deals with how 

learners construe events and how this connects with their thinking and behavior (Phothongsunan, 

2014). Heider, the inventor of the attribution theory, categorizes factors as internal and external. 

Rotter includes locus of control in order that he can show the difference between the factors 

internal and external to the individual (cited in Taşkıran, 2010, p. 17). Besides, Weiner 

506



An Investigation into the First Year University Students’ Causal Attributions in Foreign Language Learning  

contributes to the development of the theory by classifying attributions in three dimensions, 

which are the locus of causality, controllability, and stability (1985, 2010). The locus of 

causality makes clear whether the attributed cause is internal or external to the individual; the 

controllability stands for whether the observed cause is outside of the individual or not, and the 

stability dimension specifies the likelihood that the cause can alter in due course. Additionally, 

Weiner makes a list of the commonest dimensions, which are effort, ability, task difficulty, and 

luck varying on the three dimensions. 

Grant and Dweck (2003) and Mueller and Dweck (1998) introduce the attribution theory 

to the area of educational sciences establishing two different kinds of orientations, one of which 

is mastery orientation determined with individuals attributing the outcomes to effort and wanting 

to embark on new activities to learn more. And the performance orientation is concerned with 

individuals attributing reasons to stable ones.  

The results of the studies in the area of language learning have given different attributions 

for success and failure of the individuals. Undergraduates and graduates in the USA identify 

their success with various external factors such as family, teacher, and environment (Tse, 2000). 

In a different study by Williams et. al. (2004) shows that a great number of individuals refer to 

internal factors in terms of their success and failure, finding significant differences among the 

attributions regarding some causes such as gender, grade and the language acquired by the 

individuals. McClure et. al.’s (2011) study indicates significant variations concerning 

attributions between European and Maori and Pacific learners. 

Attribution theory is also administered to the academic contexts along with its application 

in foreign/second language learning setting. The concept of academic attribution refers to an 

individual’s perceived causes in their success and failure in academic tasks (Mok, Kennedy, and 

Moore, 2010).  This study shows significant differences between genders for academic success 

attributions. Conversely, Lei (2009) shows no significant variation between males and females; 

yet the variations among students regarding performance results are absolutely salient. On the 

other hand, the study carried out by Erten and Burden (2014) is worthwhile because of the fact 

that it was done in Turkish context to measure the relationship among academic self-concept, 

attributions, and second language success. The result of the study demonstrates that the most 

frequent attributions for test results are correspondingly teacher, ability, interest, and effort. 

The studies discussed in this section indicate that attribution theory has an important place 

in language learning and teaching process. The present study attempts to provide a contribution 

to the existing body of the studies by investigating 105 undergraduates studying in the 

departments of History and Electrical-Electronics Engineering in the Turkish context to find out 

the attributions for success and failure in the area of language learning and causal attributional 

dimensions. 

Research Question:  

1. What do the college students studying at the History and Electrical-Electronics 

Engineering departments attribute their success and failure in the language learning process? 

2. Are there any statistical differences between majors the students study regarding their 

success and failure attributions? 

3. What do both female and male students attribute their success and failure in the 

language learning process? 

4. Are there any statistical differences between the genders of the students regarding their 

success and failure attributions? 
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METHODOLOGY 

Instrument 

For this study, a self-report questionnaire, which aims to investigate the students’ reasons 

and casual dimensions for their perceived success and failure in English learning process, is 

formed by the researchers. The students who participate in this study are not given any pre-

specified forms because such pre-specified explanations may restrict the participants and 

maintain only limited data (Hsieh, 2008). In other words, such pre-specified forms may force the 

participants to select a limited number of casual dimensions; therefore, the students may not 

state their actual reasons related to their success and failure in English learning process.  

In the questionnaire, demographic information such as gender and the department they 

study are gathered. Then, the participants are asked to state whether they perceive themselves 

success or failure-oriented in English learning process. They are also asked to state at least one 

reason and its casual dimensions related to their perceived success and failure in English 

learning process. The questionnaire is prepared in Turkish because the students may not feel as 

much proficient as to express themselves in English.  

Participants  

The total amount of the participants for the present study are 105 university students, 

which are selected according to convenient sampling.  However, two of them has been excluded 

from the study because they have filled the questionnaire in an appropriate way; therefore, there 

are 103 participants remaining for the present study and they are enrolled in History and 

Electrical-Electronic Engineering Departments at Erzurum Technical University. 57 of them are 

in the History Department and 46 of them are in the Electrical-Electronic Engineering 

Department. 46 of students are female and 57 of them are male. They are all freshmen and take 

English lesson mandatorily in their first year at the university.  

Data Collection and Analysis Procedure 

The data are collected in the Spring-term of 2016-2017 academic year. Firstly, the self-

report questionnaire is applied and the participants are asked to give background information 

such as their department and gender. Secondly, they are asked to define whether they perceive 

themselves successful or unsuccessful in language learning. Then, they are asked to report the 

reasons for their success or failure in language learning. Lastly, they are informed to give the 

dimensions these reasons in terms of locus of control, stability, and controllability. 

Before analyzing the data, the responses of the participants have been categorized 

according to their departments and their genders. Then, the responses of the participants have 

been categorized according to their attributions to language learning. In other words, the 

responses of the participants have been categorized whether they perceive themselves “success-

oriented” or “failure-oriented”.  

The analysis of the self-report questionnaire has been conducted according to the content 

analysis, which is applied to a lot of social study areas including gender. Firstly, the data have 

been labeled by one of the researchers and 20% of the data have been labeled by the second 

researcher. Then, interrater-reliability between the raters has been calculated and Cronbach alpha 

has been found to be α = 0,87, which has high reliability according to the reliability evaluation 

criteria set by Özdamar (2004, p.633). After that, all the causes related to the students’ perceived 

success and failure have been labeled. Then, the frequencies and percentages of the labels have 

been counted according to the attributions of learners as “success-oriented” and “failure-

oriented” as well as their academic majors and genders. On the other hand, the dimensions of 

these causes have been analyzed according to the locus of control, stability, and controllability. 

In other words, we aim to define whether these causes attribute to the learners’ behaviors as 
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adaptive or maladaptive. The dimensions of these factors have been counted according to yes/no 

marks of the participants, and therefore, the frequencies and percentages of these dimensions 

have been calculated in order to understand whether the participants have adaptive or 

maladaptive behaviors in language learning.  

To understand the relationship between the participants’ academic majors and attributions 

to learning English, chi-square test has been run by using SPSS as well as to explore the 

relationship between their gender and attributions to learning English. In other words, 

independent variables of the present research, that is, academic majors of the participants and 

their genders, have been investigated in terms of participants’ attributions to learning English as 

a foreign language; therefore, 2x2 chi-square tests have been run to explore the participants’ 

perceptions of success or failure in language learning. 

FINDINGS 

In the first research question, the attributions of participants to English learning in terms 

of the academic majors of the participants and their genders have been examined. As mentioned 

before, the data have been categorized according to the participants’ departments and genders. 

We have also subcategorized the data according to the participants’ perceptions of success or 

failure. Therefore, the results in table 4.1. are given in this direction. 

Table 4.1. Attributional Causes for success and failure regarding participants’ academic majors 

 
Success-oriented 

  
Failure-oriented 

 
History Cause Freq. Perc. Cause Freq. Perc. 

 

teacher factor 9 20 lack of effort 21 19 

 

watching movie/TV 

serials 8 17 

weak educational 

background 15 13 

 

effort 6 13 lack of interest 13 11 

Electronics Cause Freq. Perc. Cause Freq. Perc. 

 

watching movie/TV 

serials 6 20 lack of effort 9 9 

 

effort 6 20 teacher factor 9 9 

 

vocabulary 3 10 lack of vocabulary 8 8 

When we investigate the data in terms of the participants’ departments, for example, the 

success-oriented participants in the history department reported that teacher factor (20%) is the 

most important thing for their English learning. Secondly, they state that watching movies and 

TV serials (17%) in the target language is also valuable for language learning. The third 

important thing for the success-oriented participants in the history department is their efforts to 

learn a language. As in the case of success-oriented participants in the history department, those 

who are success-oriented in Electrical-Electronic Engineering department have similar causes 

for English learning as a foreign language. They also mention that watching movies and TV 

serials in the target language, and spending effort to learn a language are the most important 

causes for them. They also mention that increasing vocabulary knowledge is another important 

thing for the foreign language learners. 

When we investigate the failure-oriented participants’ attributional causes regarding their 

departments, we realize that lack of effort is the most important cause for the participants in the 

history department. Weak educational background and lack of interest are the other important 

factors for the participants in the history department in order to define whether a learner is 

successful in language learning. On the other hand, for the failure-oriented participants in the 

Electrical-Electronic department, lack of effort and teacher factor are the most important failure 

causes. Additionally, lack of vocabulary knowledge is also an important factor in defining the 

learners’ failure attributions in in Electrical-Electronic Engineering department. 
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With regard to the research questionnaire focusing on the relationship between the 

participants’ departments and their perceptions of success and failure, 2x2 chi-square test has 

been conducted in order to see whether the participants’ academic majors had an effect on their 

success or failure attributions. The findings indicate that there is not any statistically significant 

difference in the failure and success attributions of participants regarding their departments 

(χ2(1)= 0,031, p= 0,859). In other words, the participants in both History and Electrical-

Electronic Engineering departments have similar attributions to learn English as a foreign 

language. As shown in table 4.2., the participants in both departments have similar percentages 

in terms of success and failure attributions. For example, 75% of the participants in History 

department define themselves as failure-oriented and this percentage was 73,9 for the 

participants in Electrical-Electronic Engineering department . Similarly, 26% of the participants 

in Electrical-Electronic Engineering department state that they are success-oriented and so do 

24,6% of the participants in History department.  

Table 4.2. Academic Major and Success-Failure Attributions 

  
Academic Major * Success-Failure 

 

  
Failure Success Total 

History Count 43 14 57 

 

% within 

department 
75,4% 24,6% 100,0% 

Electronics Count 34 12 46 

 

% within 

department 
73,9% 26,1% 100,0% 

Total Count 77 26 103 

 

% within 

department 74,8% 25,2% 100,0% 

In terms of dimensions of causes, internal vs external, stable vs unstable, and controllable 

vs uncontrollable, the participants in both academic majors, to a great extent, have similar 

dimensions. In other words, success-oriented students in both majors, for instance, grade factors 

internally with 86%, however, this number is closer to 50% with failure-oriented students in both 

majors (History= 58% internal, Electrical-Electronic Engineering= 53% internal). Again, 

success-oriented students grade causes as more controllable (History= 80% controllable, 

Electrical-Electronic Engineering= 90% controllable) when compared to failure-oriented 

students in both majors (History= 67% controllable, Electrical-Electronic Engineering= 64% 

internal).  

Another research question of the present study aims to investigate the attributional causes 

of participants in terms of gender. As shown in the table 4.3., both female and male participants, 

especially in terms of their perception of success, state similar causes. For example, both female 

and male participants state that watching movies and TV serials in the target language is the 

most important thing. Although the second important cause is spending effort for female 

participants, this cause is the third important thing in English learning. Similarly, teacher factor 

is the third important thing for female participants; this cause is the second important thing for 

the male participants. 

Table 4.3. Attributional Causes for success and failure regarding participants’ gender 

 
Success-oriented 

 
Failure-oriented 

 
Female Cause Freq. Perc. Cause Freq. Perc. 

 

watching movie/TV serials 5 21 lack of effort 17 17 

 

effort 4 17 weak educational background 10 10 

 

teacher factor 3 13 lack of interest 7 7 

Male Cause Freq. Perc. Cause Freq. Perc. 
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watching movie/TV serials 10 18 lack of effort 18 17 

 

teacher factor 9 16 teacher factor 13 12 

 

effort 7 12 education system 13 12 

When we investigate the data regarding the participants’ gender, we also realize that 

failure-oriented participants, that is, both female and male failure-oriented students, report that 

lack of effort is the most important cause for their failure in English learning. Female 

participants also state that weak educational background is the second important thing for their 

English learning. Thirdly, lack of interest is crucial for learning English. In other words, they 

state that one of the reasons of their being unsuccessful learners is the lack of interest in 

language learning as a foreign language. On the other hand, for male participants, teacher factor 

and educational system affect their success in English learning. That is to say, teacher factor and 

educational system are the other important causes to be unsuccessful in English learning as a 

foreign language.  

We also investigate whether gender has an effect on the success-failure attributions of the 

participants. The findings indicate that there is not any statistically significant difference 

between the female and male students in terms of their success and failure situations (χ2(1)= 

2,715, p= 0,099). Although there is not any statistically significant difference between 

attributions of female and male participants, it can be said that female participants have more 

failure-oriented attributions to learn English as a foreign language. 82,6% of the female 

participants have reported that they are failure-oriented, however, this number decrease to 68,4% 

for the male participants. In this regard, male participants report that they have more success-

oriented attributions with 31,6%; however; this number decrease to 17,4% for the female 

participants.  

Table 4.4. Gender and Success-Failure Attributions 

  
Gender * Success-Failure 

Total 
  

Failure Success 

Female Count 38 8 46 

 

% within 

gender 
82,6% 17,4% 100,0% 

Male Count 39 18 57 

 

% within 

gender 
68,4% 31,6% 100,0% 

Total Count 77 26 103 

 

% within 

gender 
74,8% 25,2% 100,0% 

When we analyze the dimensions of causes with regard to gender, success-oriented 

students in both genders grade causes mostly as internally when compared to failure-oriented 

students. For instance, the female students in success-oriented group grade causes as internal 

with 83%, however, this number decreases to 59% in the failure-oriented group. Similarly, male 

students in success-oriented group grade factors internally with 89%, yet this number decreases 

to 50% in the failure-oriented group. On the other hand, the situation is similar in the 

controllability dimension. In other words, the success-oriented students in both genders grade 

factors mostly as controllable when compared to the grades of failure-oriented students for the 

controllability of the causes. For example, male students grade causes as controllable with 83% 

in the success-oriented group, this number decreases to 62% in the failure-oriented group. The 

only difference between the genders is the stability dimension of causes in the success-oriented 

group. The findings indicate that male students in success-oriented group grade factors mostly as 

stable (76% stable, 24% unstable), however, female students in success-oriented group balance 

stability dimension (43% stable, 57% unstable). On the contrary, the stability dimension for both 

511



 Yavuz Daşdemir & Gökhan Yigit 

 

genders in failure-oriented group shows similarity in that both genders grade causes mostly as 

stable (female= 82%, male= 81%).  

DISCUSSION 

The objective of this study is to investigate the causal attributions of the students learning 

EFL at two different academic majors (Department of History and Department of Electrical-

Electronic Engineering) in a university in the Turkish context. The research questions include 

effects of gender and academic majors of the students on their perceived success and failure for 

learning English. In this context, the two factors in the research questions for the present study 

will be attempted to be discussed in this part. 

One of the most important contributions of this research is to investigate the learners’ 

perceptions of success or failure on language learning process in terms of the learners’ academic 

majors. In other words, the present study contributes to the literature by focusing on the 

attribution of success and failure regarding their academic majors because there is a great need 

of EAP for educational settings in countries where English is the mother tongue or in countries 

where English is medium of instruction (Liyanage, I. & Birch, G., 2001). On the other hand, 

there are many students who need English as a foreign language for academic purposes, 

however, the students study in different academic disciplines; therefore, language needs of 

students vary according to their academic majors. In order to meet their language needs, English 

for Specific Academic Purposes becomes valuable for the learners in language learning process. 

In this respect, understanding students’ affective sides regarding their academic majors is 

important.  

One of the focuses of the research questions in this study is on the participants’ 

perceptions of success and failure with regard to their academic majors. The findings indicate 

that success-oriented students both in History and Electrical-Electronic Engineering departments 

gave importance to watching movies/TV serials is one of the important elements in language 

learning. It can be said that regardless of their academic major, the students favor in the 

communicative aspect of language because they want to learn how to use language in real life 

situations. It can also be concluded that learning with fun is a crucial thing for the learners 

because they get pleasure by watching their favorite movies/TV serials in the target language. In 

addition, spending the effort to learn a language is one of the most important causes for 

becoming successful in language learning for the participants in both majors. This result is in 

line with a number of studies in the literature in that effort have a crucial place in the 

attributional success, and effort is one of the elements in the internal locus of control. As shown 

in the results, success-oriented students in both majors tend to grade causes internally when 

compared to failure-oriented ones. On the other hand, the participants in History departments 

explain that teacher factor is important in language learning while this cause is not so much 

graded by the participants in Electrical-Electronic Engineering department. It can also be said 

that teacher factor is one of the factors that cannot be controllable by the participants. As a result, 

the dimensions of the causes uttered by the participants indicate that students in history 

departments grade the causes less controllable than the students in Electrical-Electronic 

Engineering department.  

When we investigate the failure-oriented students in terms of their academic majors, we 

realize that lack of effort is the most important cause in language learning. In other words, it can 

be concluded that the students are aware that spending effort is crucial for language learning; 

however, they do not do so. Although it seems negative at first sight, a number of researchers 

explain that internal, unstable and controllable factors such as lack of effort are good signs of 

better education implications for future learning achievements of the learner (Soric, 2009). For 

the failure-oriented participants in History department, weak educational background and lack of 

interest are other important factors in language learning. These causes, largely, can be defined as 
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external factors, and, failure-oriented students in both majors tend to explain their failure with 

the factors, which are mostly external, and the situation is in line with the other studies in the 

literature (Erler & Maraco, 2011). External factors are those which are generally related to 

environment (Sahinkarakas, 2011), and we realize that teacher factor, which is mentioned by 

failure-oriented students in Electrical-Electronic Engineering department, is an external factor, 

that is, related to the environment. Concludingly, English for Specific Academic Purposes is an 

important place in language learning and although several aspects of language learning can be 

defined according to discipline-specific needs of learners such as the vocabulary and learning 

strategies (Gu, 2002), the students’ perceptions of success and failure related to language 

learning are not affected with their academic majors. In other words, the participants of this 

study in both academic majors state similar attributional causes for being successful in language 

learning as well as the dimensions of these causes.    

For the second aim of the present research, the effect of gender for students on their 

success and failure perceptions in EFL learning will be tried to be made clear. In this context, the 

study indicates that females see effort, which is internal and controllable, as a more important 

factor in language learning than males. This result is in line with the study by Bell and 

McCallum (2012) who find that female students exhibit higher effort attributions for success in 

language learning than male students. Thus, it can be said that effort attribution is crucial in both 

males and females; yet in females, effort attribution has a more important place. In a similar 

vein, Sorić (2009) contends that female students attribute their success to controllable reasons in 

which the effort attribution is in the lead. The same author goes on remarking that intrinsically 

motivated students are inclined to attributing their success to reasons they can control as this 

attribution maintains their additional efforts to learn and helps meet the main demand for 

autonomy and proficiency (Sorić, 2009). Hence, it can be said that in consonance with the 

studies mentioned above the present study underscores the significance of internal motivation 

the students have, which is closely related to effort attribution. Also, the study demonstrates that 

female students are in favor of effort attribution, though slightly, more than their male peers. On 

the other hand, both male students and the female ones see lack of effort as the leading cause of 

failure in English learning process. In other words, lack of effort in failure perceptions of the 

students is the common factor. Therefore, it seems crucial to guide students who perceive 

themselves as unsuccessful in English learning process so that they can comprehend the 

importance of effort that can lead them to success in English language learning (Phothongsunan, 

2014). Conversely, Williams et. al. (2004) finds slightly the higher percentage of male 

participants than female ones in terms of effort attribution for perceived success in foreign 

language learning process; yet, this does not reveal a significant difference. 

Interest in the attribution theory is an important factor in language learning process and 

this can be seen in the studies (For example, the study by Phothongsunan, 2014). This study 

shows that interest is an important factor in female students’ perceptions of failure in English 

language learning process. Nevertheless, male students do not see lack of interest as a crucial 

factor for failure English language learning process. On the other hand, the study by Williams et. 

al. (2004) highlights that interest is a crucial factor for both male and female participants, in fact, 

the percentage for male students is higher. 

The present study indicates that teacher factor is one of the most crucial of them in 

language learning process for both males and females, though the percentage for males is 

slightly higher than females. Yet, in the study by Williams et. al. (2004) the picture is exactly 

different as the female participants’ percentage for teacher factor is significantly higher than that 

of the male participants. Thus, the findings regarding teacher factor differences between genders 

in the present study are not in line with the results of the study by Williams et. al. (2004). A 

distinct result that emerged in this study is that only male participants, but not many female ones, 

see teacher factor as a crucial one for failure perception in English language learning process. In 
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the Turkish context, Erten and Burden’s (2014) study shows that teacher along with the other 

factors such as effort, ability, and interest has great influence on test results; that is to say, the 

teacher is one of the most frequent predictors of results for the performance test. 

While the present study indicates that both male and female participants, who perceive 

themselves as failure-oriented in English language learning process, attribute their 

unsuccessfulness to lack of effort, in the Chinese context a study by Mok, Kennedy, and Moore, 

2010) female students rather than the male ones tend to attribute their unsuccessfulness in 

English language learning process to lack of ability. On the other hand, Lei (2009) demonstrates 

insignificant variation for attributions of the students in terms of gender. The present study is in 

line with this study as in the present study attribution of success for both genders encompass 

watching TV/serials, effort and teacher are the most important causes. In attribution of failure; 

even though the most frequent cause is lack of effort, the other two causes are different. 

However, the overall picture is similar to the aforementioned study. 

 

CONCLUSION AND IMPLICATIONS FOR PEDAGOGY 

The results obtained from the present study demonstrate that there is no significant 

variation for attribution of the students to the English learning process in terms of gender and 

academic major. These results are in line with some studies in the literature mentioned in the 

discussion part; however, some studies do not corroborate the present outcomes as they have 

found significant differences between genders. Yet, it can be said that, this study has made it 

clear that effort, which is an internal and controllable factor, is one of the most crucial factors for 

success perceptions of the students regardless of their gender and academic major. This is an 

important outcome since the students in this study are aware of the fact that they are responsible 

for their English language learning practice and tend to control their language learning endeavor, 

which makes it possible to engage them in further language learning process and to enhance their 

already existing language learning motivation. 

As implications for pedagogy, it can be said that the failure-oriented students can be 

directed to success by attempting to enhance their effort for lack of effort is the most crucial 

cause, to which the students attribute their unsuccessfulness. Additionally, interest can be 

enhanced as it is another cause for failure attributed by the students. Also, teacher factor as a 

cause can be taken into account to improve language learning process. In a nutshell, the present 

study highlights the fact that to be successful in English language learning, effort is a must to 

possess. Thus, it seems essential to ignite the students, who perceive themselves as failure-

oriented in English language learning process, for effort in the school and after the school while 

the success-oriented students should be encouraged for further studying. These attempts can 

change the perceptions of the failure-oriented students towards success and success-oriented 

ones towards further progress in English language learning process in the long run. 
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